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i
Although Title IX is a law of the land, there is still much
resistance to full, and even partial, compliance. Discrimination on the
basis of sex has been and continues to be a crucial and significant
issue in American society.
The purpose of this study encompassed two foci. The first was
to analyze and investigate attitudes and beliefs of superintendents and
Title IX coordinators in two Massachusetts regions regarding Title IX,
current, and problematic global equity issues.
The second concern was the measure of the extent to which the
feminist/political perspectives of superintendents may influence the
implementation of Title IX in a given system.
A review of the literature indicated "woefully laggard"
Title IX implementation, and gender inequities in nearly every aspect
of education, including language, texts, guidance, and administrative
positions.
vi i
A questionnaire developed by the researcher and educational
consultants was mailed to 161 superintendents and Title IX coordinators
from two Massachusetts regions. The questionnaire was comprised of 48
statements which represented issues of equity, education, working
women, gender differences, prayer, the military, and change. Partici-
pants were asked to respond on a Likert-type scale:
1 = Strongly Disagree
2 = Disagree
3 = Neutral
4 = Agree
5 = Strongly Agree
The superintendents were also asked to respond to questions
concerning Title IX compliance, demographic and personal data. From
this information, the researcher hoped to match responses to Levels of
belief, according to another instrument, the Quality of Education
Index.
A synthesis of the evidence indicated variance in response on
statements concerning equity and gender differences particularly
between the men and women. Statements directly related to Title IX
often prompted neutral responses from the superintendents and male coor-
dinators. It was impossible to assign a correlation between feminist/
political perspectives and Title IX implementation, as most systems
reported full compliance under the law. The questionnaire proved to
be an effective instrument with which to gather information concerning
equity and other current problems.
vi i i
Continued research should be directed toward the applicability
of the questionnaire to other populations and a comprehensive assess-
ment of Title IX implementation, including the process by which a
coordinator is chosen.
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CHAPTER I
NATURE OF THE STUDY
The position of women in a society provides an exact measure
of the development of that society.
-- Gustav Geiger
Background and Problem Statement
Discrimination on the basis of sex has been and continues to be
a crucial and significant issue in American society. Sexism affects
people on all levels, limiting human potential, creating false expecta-
tions of reality, causing unequal distribution of power, and delegating
over half of the population to secondary status as citizens.
The author feels that nowhere is this prejudice more destruc-
tive than in the educational system, where sex role stereotyping is
taught and reinforced throughout a student's educational career. The
process by which sex equity will ultimately be attained will be both
difficult and frustrating, involving promotion of girls' and boys' ade-
quate preparation for non-traditional roles in the work force, and a
total re-thinking of education to potential , not sex.
The Title IX Education Amendments of 1972 are, supposedly, the
first step in creating sex equitable education systems.
No person . . . shall, on the basis of sex, be excluded from
participation in, be denied the benefits of, or be subjected
to discrimination under any education program or activity
receiving federal financial assistance.
Although Title IX is the law of the land, there is still much
resistance to full, and even partial, compliance. Many systems
2implement only as many programs as necessary to insure federal non-
intervention, while others avoid compliance by creating situations
which become technically exempt from the law.'s effect. Still others
subscribe partially, adapting where useful and facile, strictly main-
taining those traditions viewed as sacrosanct and immovable.
NOW'S Project on Equal Education Rights reports that the
enforcement of Title IX is "woefully laggard" and that a male strong-
hold still persists in the nation's public schools.
Discrimination on the basis of sex continues to be a virus in
our nation's schools. It must be arrested, for not only is it danger-
ous in its far-reaching effects, but it is also against the law.
Purpose of the Study
The chief officer of any given system, and, to a lesser extent,
the Title IX coordinator are directly responsible for their system's
compliance to the Title IX amendments and any further sex equity mea-
sures. The purpose of this study encompasses two foci. The first is
the analysis and investigation of attitudes and beliefs of superinten-
dents and Title IX coordinators in two Massachusetts regions regarding
Title IX, current, and global equity issues.
Each of us behaves according to a belief system which, as
Rokeach (1973) points out, is comprised of countless beliefs, thousands
of attitudes and dozens of values. The second focus is the measurement
of the extent to which the feminist/political perspectives or orienta-
tions of superintendents influence the implementation of Title IX in a
f I
3given system. In other words, is a superintendent whose articulated
beliefs are congruent with the spirit of the law more apt to promote or
even demand the effectuation of Title IX in his/her system than a leader
who views the law as unnecessary, wrong, or against his/her
bel iefs?
The purpose of this study, then, is twofold:
1. Analyze attitudes and beliefs of superintendents
and coordinators regarding Title IX, problematic,
and equity related issues.
a. Develop an instrument to collect data
concerning previously stated subjects;
b. Administer instrument to superintendents
and coordinators in two Massachusetts
regions
.
2. Study the possible correlation between superinten-
dents' feminist/political perspectives and their
system's Title IX compliance.
a. Measure feminist/political perspectives
of superintendents through issue related
instrument;
b. Collect data concerning compliance from
each system to be used in study;
c. Compare a and b of Number 2.
4Research Questions
The candidate has developed primary and secondary research
questions which are congruent with the aforementioned dual focused pur-
pose.
Question I: Given superintendents and Title IX coordinators from
two Massachusetts regions, what are the participants'
attitudes regarding Title IX, problematic, and global
equity issues?
Specifically, how do superintendents and
Title IX coordinators respond to statements concerning
the following issues?
I -A. Education
I-B. School Prayer
I-C. Working Women
I-D. Equity Laws
I-E. Differences Between Men and Women
I-F. Sex Education
I-G. Censorship
I-H. Military and Change
Question II: What correlation, if any, exists between the feminist/
political perspectives of superintendents and the
extent to which Title IX is implemented in their sys-
tems?
1
5Design and Methodology
The researcher will first identify two regional offices of the
State Department of Education in Massachusetts. These offices will pro-
vide the author with the names of 90 districts which represent a cross-
section of rural and city education. (In order to promote candid
responses from the superintendents and coordinators, the author will
insure complete privacy. The names of the participants and regions
will not be disclosed.)
The prospective respondents will be contacted initially by mail
to inform them of the study and petition their aid. Each coordinator
and superintendent will then be sent a questionnaire package including
a letter of appeal and thanks, the instrument, and a stamped envelope
addressed to the researcher. In addition, the superintendents will
also be asked to supply information concerning procedural and substan-
tive objective indicators of Title IX compliance. These indices
include:
1. School board policy of non-discrimination
2. Assignment of system Title IX coordinator
3. Copy of grievance procedure
4. Evidence of dissemination
a. Faculty Handbook
b. Student Handbook
5. Institutional self-evaluation on file
6. Enrollments and course offerings
a. Presence of co-educational physical
education, K-12
6b. Presence of skill (sewing, woodship, etc.)
integration, K-12
7. Athletic information
a. Percentage of total number of boys and girls
participating in sports
b. Total number of sports offered in system
c. Presence of student interest athletic
survey
d. General athletic budget figures
8. Course offerings and enrollment
a. Entry level Math and Science--
percentage of boys and girls
b. Advanced level or third year Math and Science--
percentage of boys and girls
c. Advanced level of Languages, English, Art--
percentage of boys and girls
Demographics of the participants (age, number of years in system, etc.)
and the system (size, population by sex, number of schools, etc.) will
also be collected.
The intended instrument, a Likert-type scale (Nisbet and
Entwistle, 1970) [Appendix A], was developed by the candidate and con-
sultants of Organizational Leadership, Inc. and will be further refined
and tested. (An in-depth explanation of the instruments' creation,
function, rationale, and literature base is offered in Chapters II
and III.)
Conclusions from the collected data will then be drawn and
recommendations made.
Significance of the Study
This study is significant for two major reasons. First, it
will provide a process with potential use for systems engaged in the
7various stages of Title IX implementation. The use of the instrument
and objective indicators could prove extremely beneficial to a system's
self-evaluation process, and to providing information about attitudes
and beliefs of faculty, administration, and the selection of a Title IX
coordinator.
Secondly, it will isolate and examine one significant variable
in the issue of system compliance to Title IX: the feminist/political
perspectives of superintendents and coordinators and to what extent
those perspectives retard or promote sex equity compliance. That is,
what part do a chief officer's beliefs play in sex equitable educa-
tion?
The instruments to be used will be applicable to other atti-
tudinal and cognitive studies. This same instrument and data collec-
tion will, hopefully, provide a framework in which studies in other
regions can easily take place. Also, the examination of the relation-
ship of belief systems and Title IX compliance will promote further
study into issues outside of strict compliance boundaries. For exam-
ple, a system may meet the criteria for accepted compliance by fulfill-
ing the first steps of the law. But, there is more to equity than the
regulated federal indices, and there are other variables possibly
responsible for non-compliance to Title IX which need further study.
This study is significant in that it takes the first step in looking
at the issue of Title IX compliance. It is the examination of belief
systems and attitudes and their impact upon implementation of Title IX
which is aimed at supplying an equitable education for all. This study
\
8will give insight, not only into chief officers' attitudes and beliefs
about equity and other current issues, but to the possible effect those
beliefs may have on the implementation of Title IX.
A more global justification lies in the fact that only by
examining and promoting the study of inequity can we hope to raise con-
sciousness, implement beneficial laws, and end sex discrimination--
a perpetuation of a distorted reality.
Limitations of the Study
Generalization of the results of the study will be limited by
a number of factors. The most efficacious method by which to measure a
cross section of rural and city educational leaders is to include those
systems which are under the auspices of a regional directorship.
The population, therefore, will be limited and not randomly
sel ected
.
The researcher will capitalize on the close proximity of the
study's participants. Because of the cost, different procedures would
be required were the respondents spread out over a larger area and more
numerous
.
The validity of the study relies totally on the honesty and
candidness of the respondents' answers. This factor can be controlled
to a certain extent by a careful collection of data, a well -planned and
phrased questionnaire, and the removal of the participants' anxiety
through the assurance of complete privacy. Beyond these measures, the
author must rely on the educators' responses.
9Finally, the study will be a pilot in the area of the relation-
ship between Title IX's implementation and the feminist/political per-
spectives of educational leaders. It will also be the first time that
the questionnaire will have been used and its affiliation to the
Quality of Education Index explored.
Definition of Terms
Many of the terms to be used in this study have been given mean-
ing by the work of educators and scholars (Aristotle, Weber, Terry,
etc.), while others rely on their accepted usage. For the purposes of
this study, the following terms are:
Authenticity : The activity of being true to self
and world.
Title IX : Federal law mandating sex equity
and equal opportunity in the nation's
school s
.
Compliance Indicators : Candidate's list of items
from systems to measure extent of compliance
to Title IX.
Quality of Education Index : Developmental levels
of educational philosophies, role expectations
and resulting behaviors.
Belief Systems Inventory : Instrument to measure
respondents' attitudes and beliefs concerning
equity and other issues, and to identify
superintendents' feminist/political perspec-
tives.
Organization of the Dissertation
The study will be reported in five chapters. In Chapter I, the
background and statement of the problem will be presented, the purpose
of the study defined, the methodology described, and the study's sig-
nificance and limitations explored. In Chapter II, the theoretical
background of the study will be presented, consisting of a selected
review of research dealing with education, language, textbooks,
guidance procedures, the lack of women in educational administration,
the White Male Club, Blaming the Victim, Title IX, equity laws, and
attitudes and beliefs. In Chapter III, the field test procedures will
be explained; the setting, the specific questions and instrument, the
data collection plan, and the process used in the data analysis will
be described. The findings of the study will be presented and inter-
preted in Chapter IV; the questions posed in Chapter I will be refined
and answered in this Chapter. In Chapter V, the conclusions and recom-
mendations of the study will be discussed with implications presented
for further research.
CHAPTER II
REVIEW OF RELATED RESEARCH
The literature review presented in this chapter is divided into
three sections. In the first, the researcher will review literature
pertaining to sex inequity in education emphasizing language, textbooks,
guidance procedures, the lack of women in eduational administration,
the White Male Club and Blaming the Victim. The second segment will
focus on Title IX, its history, purpose, and present status in educa-
tion. Literature on accompanying sex equity state laws will also be
reviewed. The researcher will, in the third section, present a
rationale for the use of the Quality of Education Index and the Belief
Systems Inventory by reviewing literature pertaining to attitudes and
beliefs, measuring cognitive structure, and data-gathering techniques.
Sex Inequity in Education
Education . From birth, girls and boys are taught "appropriate" role
behavior. Studies show that infant girls are held and talked to nearly
twice as much as boys and that girls up to five months are treated by
their^ parents as if they were physically more fragile (Maccoby and
Jacklin, 1974).
Stereotypes are learned through television, literature, and
parents' attitudes and behavior. By the time a child starts school,
he/she is aware of the distinct sex roles and which role is favored.
The girls' role is held in less esteem than the boys' (Weitzman, 1975)
11
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and is given less prestige and value (Kohlberg, 1966). Katz (1977)
notes three primary ways in which sex role stereotyping is fostered in
the family: differentiation of toys, differentiated reinforcement of
attributes and the actual structure of the family. The child grows
seeing the mother as caretaker and the father as provider. Katz also
points out that "girls learn their sex roles directly. Boys learn
punitively and take from other models" (p. 6). That is, only through
negative reinforcement does a boy learn to not act like his mother,
his Chief model during pre-school years.
Children arrive at school, then, with completely identifiable
stereotypic behaviors where they are introduced to texts which perpetu-
ate the frail, inactive, silly girl and the strong, aggressive, and
practical boy. Katz further states that:
It is evident though that the male child comes to school hav-
ing acquired a socialized need to reject female activities
and toys, being more responsive to his peer group and less
to his teacher, usually a female. Girls do not begin school
with a similar need to reject male activities and toys and
they are predisposed to be more responsive to adults, (p. 3)
Teachers, too, reinforce stereotypic behavior in their students.
Jackson (1971) found that boys received ten times as many messages of
behavior control as did girls. Teachers also reinforce dependency, as
girls are given approval for their docility, silence, and conformity.
A possible side effect, as seen by Bruner (1966) is that ". . .in
later years it is difficult to move girls beyond the orderly virtues
they learned in their first school encounters" (pp. 123-124).
Shirley McCune (1977) summarizes sex bias in the classroom into
the following six major forms:
13
1. Invisibility/Exclusion : Girls form the back-
ground. Teachers interact negatively and posi-
tively with boys more often than with girls.
Girls become silent majority.
2. Stereotyping : Teachers assume prescribed abili-
ties, interests and roles for boys and girls
and react to children accordingly. Many children
learn to limit their careers and capabilities
in order to fit these stereotyped roles.
3. Fragmentation/Isolation : Division of boys and
girls in lines, work groups, etc., serves to
distract from gender equity. Roles of women are
presented separately and are seen as only an
addendum to the rest of society.
4. Linguistic Bias : Words such as "mankind,"
"salesman," and the accepted usage of the mascu-
line pronouns as representative of man and woman
serve to under-represent women and limit their
importance.
5. Imbalance/Selectivity : The selection of the
type of learning problem to be recognized and
remedied is imbalanced and this works to the
disadvantage of females.
6. Unreal ity : Many instructional materials ignore
facts and unpleasant events. Controversial
topics are glossed over. This unrealistic
coverage denies children the information they
need to recognize the problems in the world.
14
Language . It is during these early years that children are introduced
to linguistic bias. Our major form of communication is our language in
which we stress male assumed occupations (mailman, delivery boy, etc.)
and refer to humanity as "men." The major argument for the continu-
ance of this accepted usage is that "man" supposedly means man and
woman. Johnson (1977) cites five studies, Bern and Bern (1973),
Schneider and Hacker (1973), Harrison and Passero (1975), Ernst (1977),
and Harrison (1975), in which the authors measured the impact and
acceptance of traditional language. Each of the studies, although
conducted differently, produced similar results. The accepted usage
of male pronouns for all people was seen as exclusionary and the
images these pronouns produced was generally male, rather than male
and female.
Exclusionary language is confusing and inefficient. Often it
is not clear whether the words for man are meant to represent men or
everyone, as they are used to indicate both. Greenberg (1978), in her
discussion of "manglish," recommends, ". . . talking straight and
speaking equal, as . . . language is a crucial aspect of personal
identification of culture and of thought" (p. 156).
Texts. These biases are perpetrated also by texts and other teaching
materials. The examples of male superiority/female inferiority are
15
myriad in a major portion of texts used in school even today.
Witter (1977) found that women are outnumbered by men in
library books and textbooks and that women are usually depicted in
limited and stereotypic roles. Few books on influential lists, i.e.,
Newberry, Notables, feature positive female characters, and even recent
editions of various reading series do not have major sex role changes
as compared to older editions.
The following are selected examples of sexism in texts and
library books:
At times Rass felt a little sorry for Sally having to be a
girl and not being able to do anything about it. (Rabe,
1973, p. 65)
Phrases with accompanying pictures:
Boys are doctors. Girls are nurses.
Boys invent things. Girls use what boys invent.
Boys are presidents. Girls are first ladies. (Simon and
Schuster, 1970)
Sam led, and Helen went after him. Helen held his hand in a
hard grip. She was timid in the darness. . . . Helen fell
and Sam helped her get up. (Lippincott Basic Reading
Program, 1972, p. 15)
Susan Thompson (1979) also found this prejudicial representa-
tion of men and women present in award-winning books. In a recent
survey on books for children, she found that 11 males were depicted for
every female; in 134 elementary school readers from 64 publishers, boy-
centered stories outranked those featuring girls at a ratio of five to
two; adult male biographies outranked female biographies at a rate of
six to one. Where women appeared, girls v^ere shown as passive, less
physically active and needing to be rescued by men. Of the 8,000
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elementary text illustrations, 150 occupational roles for males were
depicted, yet the roles for females were wives, mothers, teachers,
nurses, librarians, and sales clerks, even though women currently make
up 51% of the work force.
If, as Ellen Maccoby (1975) states, the I.Q. ratio will be
more likely to increase from ages six through ten if the child is
competitive, independent, and dominant in interaction with other chil-
dren, is the education system impeding the potential growth of girls
by promoting passivity and dependence? How much more is growth
inhibited by usage of stereotypic teaching materials which present a
stilted view of reality and fail to prepare girls for an independent
career of personal life?
Girls usually enter high school with a definite idea of career
limitations. "By the time they (girls) reach the upper elementary
grades, girls' visions of future occupations are essentially limited
to four: teacher, nurse, secretary, or mother" (O'Hara, 1972). These
stereotypes are further perpetuated by continued expectation of docile,
obedient, and dependent behavior, and a continuance of taught role
models through textbooks, a scarcity of role models, and a lack of
encouraging literature. Sadker (1977) points out that female students
seeking literature about an intelligent, creative, powerful, or inter-
esting woman will have to wade through many books to find one.
The candidate, during her eight year tenure as a secondary
and middle school English teacher, experienced the frustration of fail-
ing to find viable 1 1terature--classic or contemporary--where the woman
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presented a positive, healthy, and intelligent role model. In most
fiction, women are presented in terms of the men who surround them.
Those characters who show any promise usually die an early death, are
isolated and lonely, or are undesirable to men.
Guidance . Course offerings on the secondary level contribute to pro-
gramming girls into traditionally female careers. Girls have been
steered away from the Maths and Sciences in favor of more "feminine"
subjects. It would seem that this type of course selection process
becomes a self-fulfilling prophesy as Maccoby (1966) states:
. . intellectually, girls start off ahead of boys. They
y
.
begin speaking, reading, and counting sooner; in the early
grades, they are even better in Math. However, during the
high school years, a different pattern emerges, and girls'
performance on abil ity, tests begin to decline. Indeed, male
students exhibit significantly more I.Q. gain from adoles-
cence to adulthood than do their female counterparts.
It is also important to note here that traditional expectations have
called for girls to be less intelligent than boys. Harvly (1977)
points out that decline in career commitment directly related to girls'
feelings that male classmates disapproved of a woman's using her
V
intelligence.
In her article, "Roles, Labels, Stereotypes: A Counselor's
Challenge," Barbara Cook (1977) points out that with regard to sex
discrimination, "the counselor and the educator are in unique positions
to help release the currents of change and to work more effectively
with indi vidual s--both boys and girls; whites and blacks--in offer-
ing individualistic alternatives for each person's life style"
(p. 43).
ik
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Often counselors accept and internalize society's traditional
role expectations and make no attempt to offer other choices to chil-
dren in schools. Cook also stresses that counselors must prepare chil-
dren for the immediate and distant future, when the projected female
population will be 55%, She says, "Counselors need to know both the
present reality and the direction of the future if they are to help
young people more easily enter a world filled with ever-increasing
change and ambiguity" (p. 46).
Phyllis Boring (1977) challenges counselors to end sex stereo-
typing in educational guidance.
Ten years ago, sex discrimination was widespread and legal.
Today, it is widespread and illegal. While it used to be a
fact of life, it need no longer be. The advice that was in
the best interest of our young women a decade or two ago
must be changed. We (counselors) must now encourage our
women students to choose paths that were formerly closed to
them. (p. 19)
School counselors must be aware of their subtle and overt mes-
sages to girls who are college age. Do they promote viable and non-
traditional career choices for girls? Do they recommend college as
often as they do for boys? In the early seventies, of the brightest
high school graduates who did not go on to college, 75% to 90% were
women (Women's Equity Action League, 1975).
Lack of women in administration . If viable career choices are to be
made, successful role models must be apparent throughout childrens'
pre-career years. The representation of women in the field of educa-
tional administration is sadly lacking in the United States today.
Despite the work of gender equity conscious groups and changing
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societal attitudes, women fail to play a substantial part in administra-
tion and their numbers are decreasing.
In top educational administrative positions, only 13% are women
(Project on Equal Education Rights, 1979), In 1973, less than 1% of
superintendents, less than 6% of deputy, assistant or associate superin-
tendents, and less than 2% of senior high school principals were women
(National Education Association, 1973).
The picture becomes increasingly bleak when one realizes that
the number of women in administration is rapidly declining. In 1928,
55% of the principals in the United States were women as compared to
13.5% in 1973 (National Education Association, 1973). Although women
account for nearly 7 out of 10 classroom teachers, they hold only 1
out of 10 administrative positions (Project of Equal Education Rights,
1979).
There are many who would state that the problem of the lack of
women in administration is, in fact, not a problem, but simply a mani-
festation of male superiority and dominance in the field of leadership.
The acceptance of the premise that "men lead, women follow" has helped
create the problem of underutilization of women in administration.
Schmuck (1975) points out, "While women's representation as superinten-
dents, high school principals, elementary school principals has indeed
decreased throughout the nation over the last 10 years, the fact is
that women have always been underrepresented in the management posi-
tions in a field they have dominated at the classroom level si?Ke uni-
versal compulsory education" (1975, p. 2).
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RGsedrch shows that therG is a nGGd for womGn administrators.
WomGn iGadGrs arG OGGdGd as rolG modGls for young girls. Tho constant
rGpGtition of tho malG boss-fomalG subordinatG has bGcomo a SGlf-
fulfilling prophGsy. Cook ( 1977 ) statGS that "ThG truth is that chil-
dron, all childron, noGd moaningful malG and fGmalG rolG modGls, rolG
modGls who arG significant human beings in their own right--neither
dominated nor domineering." In education today, girls know from the
start that men make the decisions, know what is best, and have the
power. Very rarely do they see women in charge with men as subordi-
nates. Indeed, they are taught that not only is this circumstance rare,
but it is also demeaning to the male's ego. Generally, the women who
have been administrators have been older, single, and primarily
situated on the elementary level. She is different from her male coun-
terpart. Schmuck ( 1975 ) points out that if a "woman is concerned about
her career mobility, it is assumed that she is not married. In the
instances where a career woman is married, many assume that she is not
satisfied with her marriage" (p. 35 ).
It is not enough to assure boys and girls that any position in
any field is available to them as long as they are educated. The dou-
ble standard with which our society lives is learned early and thor-
oughly: "men succeed." If we are to break away from this premise, it
is essential for young children to see equity in action--a substantial
number of women in administration.
Women are needed in the field for another major reason. They
are 'effective administrators. Numerous studies have shown that not
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only are women considered by subordinates to be good leaders, but often
they are preferred. As Meskin states:
The studies we have reviewed present a strong case for the
effectiveness of women as administrators, as represented by
women elementary school principals. When we highlight some
of the specific findings concerning women administrators in
these studies, their propensity toward democratic leadership,
thoroughness of approach to problem solving, and bent toward
instructional leadership, as well as the general effective-
ness of their performance as rated by both teachers and
superiors, we puzzle over the small number of women adminis-
trators employed by school districts and especially over the
decline of women in the elementary principal ship.
Setting aside the important consideration of fairness in
appointment procedures, the effective job performance of
women administrators alone warrants a greater place for them
in the administrative hierarchy of school systems. (1974,
p. 4)
The purpose of examining the attributes of existing women in
educational administration is not to measure which gender is more
capable but, rather, to demonstrate that those leadership skills
thought to be critical by subordinates are not indigenous to men only.
The lack of women in administration is due, in part, to the
beliefs of those who hire in educational systems that women do not
possess the needed skills and qualifications, do not aspire to these
positions (Niedermayer and Kramer, 1974), are inferior to men in leader-
ship aptitude, and are not preferred or desired as leaders by subordi-
nates (Cirincione-Coles, 1975). It is also believed that marriaae and
children preclude an administrative career (Women's Bureau, 1974).
Studies would indicate that many people show no preference for
gender in administration and when preference is shown, women are often
chosen as better suited (Hoyle, 1969). In 1975, George H. Gallup was
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commissioned by Phi Delta Kappa to conduct a poll concerning public
attitudes toward education. The question, "Which would you prefer--
a man or woman as school principal?", produced these results: Thirty-
nine percent preferred a man while 7% preferred a woman, 52% said
there was no difference, and 2% did not know. The author feels that
the results of this study may be inaccurate for two reasons. First,
the section dealing with administration, from which this question was
taken, began with a statement about possible future laws which would
require that more women be given administrative positions. The partici-
pants' answers might have only reflected what some assumed was inevit-
able. Secondly, the wording of the question does not allow for the
discussion of nuances associated with the issue of women in administra-
tive positions.
Stockard (1977) conducted a study in Oregon to measure responses
to various questions dealing with this same issue. The 824 random sam-
ple participants were asked questions concerning the number of women
administrators they knew. Without having to make a specific choice,
they also responded to inquiries concerning gender preference in admin-
istrators. The findings were as follows. In general, people supported
women administrators, especially as elementary principals. Eighty-four
percent approved of women high school principals and 86% were in favor
of women superintendents. Men participants were slightly more likely
to approve of women administrators, as were younger and older people,
those whose annual income was over $15,000 and parents with children in
school. In Oregon in 1976, 94% of the principals and 99.8% of the
superintendents were men (Schmuck, 1976).
23
Cirincione-Coles (1975) feels that research showing women
indeed make good administrators, and in many cases better than men, is
little publicized. Hemphill, Griffiths, and Fredericksen (1962) con-
cluded that although "men seem to be preferred by boards of education,
men principals do not demonstrate superior performance" (p. 73). The
present numbers of male administrators in Masachusetts and the country
indicate that this trend to choose male administrators still exists.
According to the New England Coalition of Educational Leaders (1980),
only 1.5% of the 260 superintendents in Massachusetts and 1% in the
country's 17,000 superintendents are women. More figures for the state
include women as 1% of existing high school principals, 2% of junior
high principals, and 21% of elementary principals. However, of the
state's 75,000 public school teachers, 62% are women.
The researcher supports the data reported here and has found no
data to support the suppositions professed by search committees which
state that women lack administrative skills, aspirations, or education
background and are not preferred or accepted as leaders. On the con-
trary, studies indicate that women perform as well as men and are
equally accepted by subordinates. Not only are women's talents being
wasted, but there is a dangerous lack of viable role models from which
school-aged girls can learn.
The White Male Club and Blaming the Victim . It is difficult, at best,
for a society to identify its ills and remedy them through change. We
tend to inadvertently sanction the malaise by placing the blame upon
the people who suffer from these ills. This phenomenon is called
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"Blaming the Victim." William Ryan defines this as "justifying
inequality of finding defects in the victims of inequality."
Who are the victims of our society? "... everyone who depends
for the sustenance of himself (herself) and family on salary and wages,
and who does not have a separate source of income through some substan-
tial ownership of wealth, is a potential victim in America" (Ryan, 1976,
p. xiii).
The researcher feels that women are the victims of a society
which perceives them as the cause of their own inequality. Young
girls suffer from the same misrepresentation. For example, the fact
that few women enter educational administration (American Association
of School Administrators, 1979) is consistently blamed on women's
lower expectations of career options and fewer applications for exist-
ing positions (Keim, 1979). There are many ways in which we learn who
we are and what we might become. Let us study a chief source of infor-
mation to children in schools--the textbook. Weitzman and Rizzo (1977)
state that the "textbook remains a cornerstone for our educational
system. It represents the officially prescribed body of knowledge
which the school age child is to master. It is thus an important and
unique authority for a young child."
The textbook is only one example of the myriad of myth-packed,
unrealistic and limiting information which is transferred to children.
Textbooks "... provide two distinct forms of knowledge to the
reader . . . information and skills in a specific subject . . . (and)
ethical prescriptions, a vision of the good life, and the
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motivations and incentives to attain it" (Weitzman and Rizzo, 1977).
As was stated earlier in this chapter, presently used textbooks tend to
portray girls as passive, clumsy, and sometimes stupid, while boys are
active, intelligent, and aggressive. These same researchers, in a
study centered on the average text used in grades one through six in
the United States today, found that women in texts were limited to
teachers, sales clerks, nurses, and librarians, while men were portrayed
in over 150 roles. In fact, boys were encouraged to imagine themselves
in a variety of roles.
In a Seattle study of school children's view of sex roles and
future careers, Iglitzin (1972) found that . . the degree of tradi-
tional sex stereotyping of the major social roles in society is very
strong by the fifth grade level." While many of the girls opted for
careers when asked what they would do when older, they were unable to
make the transition from their wish to their perceptions of reality.
When asked what a typical day would look like, the majority of girls
discussed cleaning house, visiting a friend, shopping, resting, and
hopefully being asked out to dinner and a movie by a husband in a good
mood after his typically long day at the office.
Most young school girls are victims of an educational system
which excludes them from reality, promotes passivity in behavior and
mediocrity in performance, limits their educational and career poten-
tial by creating false expectations, and poorly prepares them for inte-
gration into a society which consistently berates them for their lack
of initiative, drive, and ability and power to ameliorate their status
as secondary citizens.
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It is about this power, or lack thereof, that Dr. Robert Terry
speaks of in his work on "The White Male Club." This club, by defini-
tion, is "an organization which arbitrarily selects members and bestows
appropriate material and psychological benefits. It distributes influ-
ence and power among its members and then uses that power to dominate
groups unlike itself (consciously or unconsciously)" (Terry, 1974).
Terry feels that "the resistance to change is partly due to our
tendency to examine and try to change the victims of injustice rather
than the forces perpetuating injustices" (Terry, 1974).
In an article concerning women in administration, Edward
Van Meir bemoans the lack of women in elementary leadership positions
while, simultaneously, blaming women, rather than the system, for their
own scarcity of numbers. "The old story that women teachers are not
motivated or do not want to be, or are not in a position to be admin-
istrators appears to have some truth" (Van Meir, 1975). Van Meir, like
many others, expects women to increase their numbers in a system in
which they have no power. Furthermore, he berates women for their lack
of incentive in seeking an administrative career. He is blaming the
victim. If we are a product of our socialization and learning, why,
then, would women aspire to positions which they have consistently been
taught are beyond their capability, station, and desire? Why would
they strive to or even conceive of leaving teaching for administration
when they have been carefully instructed as to their career expecta-
tions and limitations in education? To discuss where women are lack-
"The ultimate effect is always to distracting, we shift the issue.
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dttBntion from tho bdsic causGS dnd to Igsvg thG primdry social injus-
tice untouched" (Ryan, 1976).
The researcher feels that advice from all levels of the educa-
tional systom is not geared toward how women can best administrate,
academically prepare, or philosphical ly qualify for administrative
positions, but, rather how they can change themselves in order to fit
into the "system"—The White Male Club. "The pressures to conform to
typical role expectations are great, especially as one moves up the
institutional ladder" (Terry, 1974). Males do not have to change in
order to be accepted. "The message is clear. The outsiders will have
to fit into the club; white males who implicitly belong will not have
to be screened in any different way to fit a newly open organization"
(Terry, 1974). Whatever beliefs we have accepted in the past and
adhere to in the present only serve to perpetuate myths, victim blame,
and a one-sided education for our children. As Terry states, "Whether
it is seniority systems, selection of textbooks, hiring and promotion
practices, or educational testing and tracking--traditional practices
reinforce club control."
In this section, the researcher has outlined several
important educational issues which current literature addresses;
language, texts, guidance, lack of women administrators. The White
Male Club, and Blaming the Victim. In the next section, an interpre-
tation of Title IX and a review of associated equity laws will be
presented
.
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Equity Laws
In order to understand Title IX, it is necessary to review its
history and relation to three anti -discrimination laws relevant to edu-
cation. Since the Supreme Court decision in Brown vs. Board of
Education
,
federal and state legislatures and other bodies of law-
makers have continued to recognize and eliminate forms of discrimina-
tion and bias based on sex and race. In that landmark case in 1954,
the previously accepted notion of "separate but equal" was struck down
and in 1955 the implementing order demanded desegregation and an end
to duality "with all deliberate speed."
The following three laws which ensued after the 1954 decision
provide legal precedent and language for future interpretation of <—
Title IX.
Title VI of the Civil Rights Act of 1964 . Title VI prohibits discrimi-
nation against students on the basis of race, color, or national origin
in programs receiving federal funds. Several areas are affected by
this law, including student admissions, access to programs and courses,
and policies for students. Not only did Title VI provide the language
for Title IX, but it is also the regulation behind efforts to secure
bilingual instruction and school desegregation.
Racial or ethnic discrimination complaints may be filed with
one of the following places;
The Office for Civil Rights
Department of Education
Washington, D. C. 20201
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or:
Regional Office for Civil Rights
State Department of Education
Title VII of the Civil Rights Act of 1964
.
The second law, which pro-
hibits discrimination in employment on the basis of race, color,
religion, national origin, or sex, is Title VII of the Civil Rights Act
of 1964 as amended by the Equal Employment Opportunity Act of 1972.
This law is applicable to all institutions or agencies with fifteen or
more employees, including state and local governments and labor organi-
zations. Covered under Title VII are the following items: recruitment,
selection, assignment, transfer, layoffs, discharge, and recall; oppor-
tunities for promotion; inservice training or development opportunities,
and wages and salaries; sick leave time and pay; vacation leave time
and pay; overtime work and pay; medical, hospital, life, and accident
insurance; retirement plans and benefits; other staff benefits.
Complaints regarding employment practices are sent to the fol-
lowing:
The Equal Employment Opportunity Commission
2401 E. Street, N.W.
Washington, D. C. 20037
or:
A Regional Office of the Equal Employment
Opportunity Commission
The Equal Pay Act of 1963 . The third law to influence interpretation
of Title IX is the Equal Pay Act of 1963 as amended by the Education
Amendments of 1972. This law prohibits sex discrimination in salaries
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and most fringe benefits. All employees of educational institutions
and agencies, including those in professional, executive, and adminis-
trative positions, are covered by this Act. This law demands that,
"equal pay be administered to a man and woman working for the same
employer under similar conditions in a job requiring substantially
equivalent skills, effort, and responsibility even when job titles and
assignments are not identical" (Mew England Equal Education Center,
1980).
Complaints in this area are filed with:
Employment Standards Administration
Wage and Hour Division
U. S. Department of Labor
Washington, D. C. 20210
or:
A Regional Office of the
U. S. Department of Labor
Title IX of the Education Amendments of 1972 . Title IX of the
Education Amendments of 1972 is a law which prohibits all schools that
receive Federal money from discriminating on the basis of sex. The
law (approved June 23, 1972) as amended reads:
No person in the United States shall, on the basis of sex,
be excluded from participation in, be denied the benefits of,
or be subjected to discrimination under any education program
or activity receiving Federal financial assistance. . . .
(Title IX, promulgated by Department of Health, Education and
Welfare, approved by Gerald R. Ford, effective July 21, 1975)
By July 21, 1976, each school system was responsible for the implementa-
tion of the following:
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1. School system policy of non-discrimination to be
published in local papers and materials sent out
by schools;
2. Election of Title IX coordinator to insure sys-
tem's Title IX compliance;
3. Establishment of grievance procedure in order to
file discrimination complaints;
4. System self-evaluation on file in area of sex
discrimination
;
5. Statement of compliance to Title IX upon applica-
tion for Federal monies.
Title IX covers the following areas: courses, physical educa-
tion, vocational education, counseling and guidance, treatment of stu-
dents, extracurricular activities, student benefits, rules of behavior,
married and pregnant students, financial aid, athletics, and admission
procedures. At this writing, the issue of employment is in the courts.
Courses . For years, school systems officially designated
course enrollments on the basis of sex (U. S. Department of Health,
Education and Welfare, 1980). For example, industrial arts was limited
to boys while home economics was available solely to girls. Under
Title IX, all courses must be accessible to boys and girls, and treat-
ment within those courses may not be discriminatory. Assignments and
materials cannot be distributed on the basis of sex. In addition, all
classes must be co-educational except when portions of class deal
specifically with human sexuality, portions of physical education
classes are grouped by ability or involve body contact activities, or
when vocal music classes necessitate grouping by voice range.
Physical education . In the past,, as with traditional course
offerinqs, sex segregated physical education programs have been the
rule (U. S. Department of Health, Education and Welfare, 1980). Boys'
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and girls' physical education differed in content, goals, expectations,
access, organization, and most noticeably, results. Title IX prohibits
sex segregated physical education except in cases where a contact sport
is involved, or where ability necessitates grouping. Furthermore, the
distribution of grades must be based on standards which allow equal
opportunity for success to both girls and boys.
Vocational education
. Title IX prohibits discrimination in the
area of vocational education access and training. In addition, work-
study programs and on-the-job placements must be equally available to
boys and girls.
Counseling and guidance . According to Title IX, counselors are
responsible for insuring that students are introduced to a wide range
of study, courses, career opportunities, extracurricular activities,
and educational advancement paths on the basis of interest, rather than
sex. Methods of counseling and materials used must not, in any way,
reflect stereotypic opinions or discriminatory expectations and advice.
Furthermore, any test used to measure achievement and capability may
not be geared to only one sex in its interpretation. It is also pro-
hibited to administer texts which are differentially normed for males
and females.
Treatment of students . Under Title IX, extracurricular activi-
ties may not be sex discriminatory. Extra duties, i.e., hall monitors,
lunch captains, etc., and honors cannot be assigned or awarded on the
basis of sex. Several organizations are exempt from Title IX and may
continue to segregate according to sex. They are the YMCA, YWCA,
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Boy Scouts, Girl Scouts, Campfire Girls, Boys State, Girls State, and
non-academic fraternities and sororities in the college level.
All students are entitled to the same benefits and services
under Title IX. Insurance policies, health services, and criteria for
use of equipment and facilities must all be gender equitable. In the
past, boys generally received greater punishment than girls for equal
iniquities (Greenberg, 1978). Unfair distribution of discipline and
different standards for dress and behavior are illegal under Title IX.
This law insures that sex discrimination cannot take place in extra
academic programs, policies, and regulations.
Financial aid . Studies have shown (Paddock, 1978) that, in the
past, girls have received less financial aid than boys. Title IX pro-
hibits sex discrimination in the kind and amount of financial aid
schools offer and in the criteria schools apply for selecting students
eligible for financial aid. School systems are compelled to award
scholarships solely on the basis of achievement and qualifications. A
system may award a sex-restricted scholarship to a student, provided
that another student with greater qualifications is not eliminated on
the basis of sex.
Athletics . According to Title IX, each school within a given
system must provide equal opportunity for male and female students to
participate in intramural and interscholastic sports as measured by:
-- budgetary allocations
-- number of males and females participating
— number and nature of activities offered
— equipment, supplies, uniforms, awards
-- levels of competition
-- access to facilities and practice time
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-- coaching and instruction
-- travel opportunities
— services (medical, insurance, publicity, scouting,
audiovisual, administrative, and clerical)
It is important to note that, "Title IX does not demand that
schools spend exactly equal amounts of money on male and female sports.
However, the overall pattern of a school's expenditures for athletics
must provide equal opportunity for females and males" (U. S. Department
of Health, Education and Welfare, 1980). Intramural and interscholastic
athletics cannot be provided separately on the basis of sex, except in
the case of the two previously mentioned instances: contact sports and
selection based on skill.
There are yet many nuances to Title IX's effect on athletics.
Consequently, confusion is rampant and systems are forced to make deci-
sions on the basis of traditional programs or ignore the law completely.
Many systems capitalize on the seeming flexibility of Title IX and pur-
posely misinterpret the law in order to maintain accepted athletic
procedures, while others turn to court decisions for clarity. A key to
ease the confusion associated with Title IX's impact on athletics is
Sadker's (1980) interpretation of the law's intent. "Title IX demands
that schools work to the full extent of their capabilities in order to
best meet the interest and abilities of both male and female stu-
dents .
"
The following are examples of situations in which systems are
faced with compliance measures that threaten traditional and accepted
athletic programs (from the U. S. Department of Health, Education and
Welfare, 1980):
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Situation 1 : A school has a non-contact team sport for
boys. There are enough girls to make up
an additional team. What should be done?
Solution: The school must either create another team
for the girls or open the "boys" team to
everyone.
Situation 2 : A team opened to both boys and girls con-
sistently eliminates girls because of
skill or strength differential.
Solution: In this case, another team must be pro-
vided in order to assure equal oppor-
tunity.
Si tuatiory*3 : A school has a team to which only girls
belong. There is no boys' team and not
a sufficient number of boys interested to
form another team. These boys want to
try out for the girls' team.
Solution: If, in the past, athletic opportunity for
boys has not been limited, the school does
not have to allow the boys to audition for
the team.
Situation 4 : There are several girls who are interested
in forming a football squad but not
enough to justify the formation of another
team. They want to try out for the "boys"
team.
Solution: Because football is a contact sport, the
school is not obliged to audition the
girls.
Recruitment and admissions on the college level . Title IX
requires that personnel of colleges and universities which receive
federal funds use sex fair methods in admission and recruitment to their
institutions. Recruitment brochures, grade point average requirements,
applications, and general admission rerequisites may not be sex dis-
criminatory.
Complaints in this area are filed with:
System Title IX Coordinator
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or:
Director, Office for Civil Rights
Department of Education
Washington, D. C. 20201
Chapter 622 of the Acts of 1971
. Chapter 622 of the Acts of 1971 is now
codified in the Massachusetts General Laws as Chapter 76, Section 5, and
Chapter 76, Section 16. These sections state:
Chapter 76, Section 5 (as amended)
Every person shall have a right to attend the public
schools of the town where he actually resides, subject
to the following section. No person shall be excluded
from or discriminated against in admission to a public
school of any town, or in obtaining the advantages,
privileges and courses of study of such public school
on account of race, color, sex, religion, or national
origin.
Chapter 76, Section 16
The parent, guardian or custodian of a child refused
admission to or excluded from the public schools or
from the advantages, privileges and courses of study
of such public schools shall on application be fur-
nished by the school committee with a written state-
ment of the reasons therefore, and thereafter, if the
refusal to admit or exclusion was unlawful, such child
may recover from the town in tort, and may examine any
member of the committee or any other officer of the
town, upon interrogatories.
Chapter 622 Regulations Pertaining to Access to Equal Educational
Opportunity were adopted by the Massachusetts Board of Education on
June 24, 1975, and became effective on September 1, 1975. According to
the Massachusetts Department of Education:
.
. .
There are three basic areas of difference between the
two laws (Title IX and Chapter 622). Title IX is concerned
only with discrimination on account of sex, while Chapter 622
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prohibits discrimination on the basis of race, color, national
origin and religion in addition to sex discrimination; Title
IX bans sex discrimination in the employment practices of a
school, whereas the thrust of Chapter 622 is toward equalizing
the opportunities made available to students (other state laws
do ban employment discrimination however); and Title IX
applies to any school, public or private, that receives
federal financial assistance, whereas Chapter 622 covers the
practices of public elementary and secondary schools.
In several areas, the Chapter 622 regulations go beyond the
Title IX regulations in attempting to equalize educational
opportunities for all students. In those cases, the Chapter
622 regulations must be followed. With the exception of cer-
tain provisions of the Title IX regulations governing employ-
ment and self-evaluation, a school that is in compliance with
the Chapter 622 regulations is also in compliance with the
Title IX regulations.
Courses . Chapter 622 provides for the same demands regarding
course work as Title IX with one addition. Section 3.04 of Chapter 622
requires appropriate bilingual instruction and other supportive ser-
vices to insure equal rights of access to courses of study to linguis-
tic minority students.
Physical education and athletics . Title IX and Chapter 622
require equity in both of these areas with the major emphasis of
Title IX on sex. Section 6.06 of Chapter 622 demands that a breakdown
of the athletic budget by sex be made available to the school com-
mittee.
Counseling and guidance . Both laws compel systems to encourage
students to consider all programs of study, etc., offer equity centered
career days, and counsel students in ncn-traditional job opportunities.
Title IX, however, regulates these laws only as they apply to sex. The
same is true in the cases of Financial Aid. Both laws require equity
in the allocation of monetary awards, but Title IX applies only as the
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scholarships relate to sex.
Curricula . Title IX does not extend to sex-stereotyping in
texts and curricula. The Department of Health, Education and Welfare
left the direction of this area to the state level where more appropri-
ate and manageable action could be taken. Chapter 622, then, requires
that the curricula include essential contributions to all areas from
women, blacks, and other racial and ethnic minorities. In addition,
the school system is compelled to review curriculum for stereotyping,
implement activities and materials to counteract accepted myths, and
examine materials being considered for purchase for racial, ethnic,
and sex-role stereotyping.
Employment . This area is not covered by Chapter 622.
Data Gathering Techniques
The twofold purpose of this study, proposed in Chapter I, is
that of analyzing attitudes and beliefs of superintendents and coordi-
nators regarding Title IX and equity issues, and determining possible
correlation between those educators' feminist/political perspective
and their system's Title IX implementation and will require the use
of specialized instruments and methods of inquiry.
The decision of choosing the method by which the data would
be collected was difficult, as the literature indicated that both the
mailed questionnaire and interview process have merit and flaws. Hymen
(1955) found that variability in response, imperfections in the design
of the questionnaire, and bias and variation arising from the
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interviewer were only a few factors that could affect the quality of
research findings or lead to errors. Good (1963) found that the inter-
view process, although positive for many reasons, also had its faults.
. . . Validity should increase in proportion to the extent
of task (question and answers) involvement on the part of
the respondent. So far as the respondent's action derives
from social (involvement with interviewer as personality) or
interpersonal involvement, bias will result, since the
response is primarily a function of the relation between the
respondent and interviewer rather than a response to the par-
ticular task. (p. 264)
This factor could be particularly important in this study. The
questions in the instrument are constructed to ascertain the respondents'
feminist/political perceptions about a number of issues. Title IX and
the Equal Rights Amendment are only two of the items which speak to what
is commonly referred to as "womens' issues." As the researcher is a
woman, the participants might intentionally or unintentionally make
choices which she/he felt would be most amenable to the interviewer.
An alternative to this would be to have a man conduct the interviews.
This option is questionable for two reasons. First, depending upon the
bias of both the respondents and interviewer regarding issues and gender,
the answers might not be substantially different than those given with
the woman interviewer. Second, the prospects of employing one man
(validity would dictate that the same man be used throughout) to carry
out these numerous and time-consuming interviews are poor.
Good also says that the removal of the interviewer, ". . . is
not a complete answer to the problem of interviewer effect. Subjects
filling out questionnaires may take account of the prospective readers
of their replies, and thus involve an 'interview effect' even when no
I
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interviewer is present" (p. 297).
The researcher hopes to compensate for this effect by identify-
ing herself as a doctoral student whose motive is to collect data
involving an issue, not a particular region or system. As previously
mentioned, the respondents will also be promised complete privacy.
Jackson and Rothney (1961) studied the differences in response
to mailed questionnaires and interviews. They found that the interview
elicited significantly more complete answers than the mailed question-
naires; the subjects responded more consistently to items that asked
for factual or "yes" or "no" checkmark answers than to open-ended
questions. (In the present study, the responses need only be circled,
so the completeness of the response cannot be a factor and there are
no open-ended questions.)
In reviewing the research, then, regarding the mailed question-
naire vs. the personal interview process, the researcher found data
which supported and renounced both methods. Because, in the present
study, the mailed questionnaire will allow for greater numbers to be
surveyed and eliminate the bias due to the interviewer's sex, the
researcher will employ the questionnaire method of collecting data.
In his work on the "Impact of White Racism on White Values and
Actions," Dr. Robert Terry (1978) states that racism undermines and dis-
torts our authenticity. He defines authenticity as being true to self
and true to the world.
The researcher has identified this same hypothesis concerning
sexism and truth as the groundwork upon which the present study is based.
i
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Sexism also undermines and distorts our authenticity. When we are
inauthentic,
. .we become untrue to ourselves and/or untrue to the
world" (p. 3). Terry has developed a Quality of Education Index called
Developmental Levels of Educational Philosophies, Role Expectations
and Resulting Behaviors. This Index (Appendix B) is based on Terry's
adaptation of Aristotle's Four Causes. The model attempts to place
beliefs and values on six levels of a developmental continuum represent-
ing role expectations and resulting behaviors. How do people with par-
ticular beliefs order their world? Terry's assumptions about human
behavior as telelogical and causal are congruent with Talcott Parson's
(1967) concept that human behavior reflects both a cognitive orienta-
tion and a desire to gratify one's needs.
Bendix (1960) says of Max Weber's reasoning on behavior
that,
... he wanted to emphasize that his sociology would deal
with men as 'cultural beings' and that much of what men in a
society take for granted even in their most routine behavior
actually involves basic beliefs and assumptions without
which they cannot function, (p. 274)
In short, behavior is important to the degree that it reflects the
values of the behavior.
The previously discussed model, then, is important and useful in
that it will enable the researcher to identify the respondents' belief
systems which may impact their behavior. In order to better understand
the Index, let us chart the subject of Affirmative Action and see how
those on each level would respond. As shown in lable 1, Level I would
be opposed to this program, as the traditional view of survival of
the
TABLE
1
MODIFIED
EXAMPLE
OF
QUALITY
OF
EDUCATION
INDEX
SHOWING
BELIEF
STRUCTURES
AROUND
SUBJECT
OF
AFFIRMATIVE
ACTION
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fittGst and strati fiGd IgvgIs of authority arG part of its groundwork.
LgvgI II, a group which bGliGVGS in Gqual opportunity for all, would
support thG Gqual distribution of rosourcGS. LgvgI III would focus on
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thG total structurG of thG AffirmativG Action plan. Along with admin-
istering present programs, they would try to compensate for past
deficiencies. Level IV is generally most concentrated around the power
dimension. Affirmative Action, then, would be considered as another
program to appease the less fortunate, and not as a system changer.
Level V, most concerned with mission
,
would view the mission of this
program as a ploy of the "ups" (those in power) to "help" those with
less power to assimilate into and conform to white stereotypes.
Level VI would seek fulfil Iment and a total transformation in the sys-
tem by combining and employing the best from all schools of thought.
One theory of Terry's is that we rarely are "pure types" or operate
within one level. Our belief structure generally spans two or three
levels. It would be rare, however, for one's belief system to be con-
gruent with Level I and Level VI, for example. Terry also theorizes
that under pressure our behavior will most resemble that of the level
beneath placement. If, for example, a person on Level II were suddenly
faced with the reality of equal opportunity for all involving sacrifice
and changes in thinking and behavior, he/she might slip back to Level I
and advocate survival of the fittest, rather than his/her usual
philosophy of equality.
Depending upon our orientation, we will tend to emphasize one
corner of the matrix--Level I, or all --Level VI. The Index identifies
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levels of educational philosophies by examining the belief systems of
each dimension. Once we know what an individual's belief structure
is, we can formulate hypotheses about corresponding behavior. The
dual faceted purpose of this study is to analyze the attitudes and
beliefs of superintendents and Title IX coordinators regarding that law
and equity issues, and to examine the effect of individual belief sys-
tems (feminist/political perspectives) and see what effect that belief
system has on behavior (movement to Title IX compliance). These are
the dependent and independent variables, respectively.
In the preceding chapter, the researcher has reviewed the
literature pertaining to sex inequity in education with special empha-
sis on language, textbooks, guidance procedures, the lack of women in
educational administration, the White Male Club and Blaming the Victim.
In the second and third sections of this chapter, the researcher
presented literature which focused on Title IX, other equity laws,
attitudes and beliefs, and data gathering techniques.
In the following chapter, the field test procedures will be
explained: the setting, the specific questions and instrument, the
data collection plan; and the process used in the data analysis will
be described.
CHAPTER III
METHODOLOGY
The dual purposes of this study were to analyze the attitudes
and beliefs of superintendents and coordinators of two Massachusetts
regions regarding Title IX and women related issues and to examine the
relationship between those parties' feminist/political perspectives
and the status of Title IX implementation in their districts. This
chapter will provide a detailed account of the process by which the
study of that correlation was produced. This includes formulation of
the questionnaire, pre-testing, identification of the population, steps
leading to and including the instrument's mailing, returns, follow-up
methods, and final inventory.
Formulation of Questionnaire
In 1978, the researcher worked in the capacity of Title IX/622
representative to her school. During that time, a workshop v/as
presented by the New England Equal Education Center, Sex Desegregation
Assistance Office, located in Hartford, Connecticut. Through this
conference, the researcher met R. Kent Boesdorfer, a consultant with
Organizational Leadership, Inc., an expert in the area of Title IX and
racial and sex-fair laws and programs. Over the following year, we
discussed Title IX, problems of implementation, impact of attitudes and
beliefs, and a myriad of topics relating to gender equality and
legal ity.
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It was through Mr. Boesdorfer that the researcher was intro-
duced to Dr. Robert Terry, President of Organizational Leadership, Inc.,
author, and human rights activist. Terry has done a considerable
amount of work in the area of race and sex inequities. He has also
adapted Aristotlo's Four Causes by identifying four interdependent
features which are essential elements of any activity. This adaptation,
called the Diamond Matrix, is the basis for the model of Development
Levels of Educational Philosophies, Role Expectations, and Resulting
Behavior or the Quality of Education Index, also developed by Terry
(Appendix B). A complete discussion of these indices is offered in*
Chapter II.
It was at Terry's invitation that the researcher went to
Michigan in the Summer of 1980 to discuss equity laws, factors involved
in Title IX implementation, and develop an instrument to measure the
feminist/political perspectives and attitudes of Title IX coordinators
and superintendents in Massachusetts.
Robert Terry, R. Kent Boesdorfer, Sally Vaughn, consultants
with Organizational Leadership, Inc., and the researcher developed the
instrument by following several procedures. First, the authors
identified several important contemporary issues such as censorship,
the military, ERA, prayer in the schools, sex education, traditional
gender roles, and education. Then, each of these issues was assessed
according to the Quality of Education Index in the same manner as the
aforementioned Affirmative Action Example. (See Chapter II, Table 1.)
Third, statements reflecting the assumed belief structure at each level
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were then formulated and carefully checked for appropriateness, clarity,
and realistic content. The issues were repeated several times through-
out the questionnaire to check for consistency of answers. The authors
decided to employ a Likert-type scale for measurement of responses.
A "1" represented "Strongly Disagree"; a "5", "Strongly Agree".
Tables 2 and 3 offer further examination of the instrument's
composition and both analyses coincide with and elaborate upon the
study's previously stated purposes.
Table 2 offers a view of the questions grouped according to
levels of the Quality of Education Index, while Table 3 separates the
question according to topic. Levels V and VI were not included in
the instrument, as they were not needed for the purposes of this
present study. A question could be counted toward a particular level
only if it were answered by the respondent's circling a "4" or "5".
The following sample statement will provide further clarification:
"People who are in charge of systems will only change under
pressure.
"
Strongly Strongly
Disagree 12345 Agree
The participant's response to this statement can be reported by
utilizing two separate procedures. First, the researcher could simply
report out the stated data, "Respondent 'X' strongly disagrees with the
statement that people in charge of systems will only change under pres-
sure." Depend! no upon the participant and his/her relation to the
essence of the statement, this information might be useful, important,
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TABLE 2
QUESTIONS CATEGORIZED BY LEVEL
Level
I
Level
II
Level
III
Level
IV
Questions 3 9 1 2
12 13 4 5
19 15 7 6
21 16 8 10
23 20 11 14
24 22 17 18
27 26 28 31
30 33 29 38
32 35 37 43
34 44 40 46
36 45 41
39 47 42
48
Total Number in
Each Level : 12 13 13
10
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TABLE 3
QUESTIONNAIRE STATEMENTS GROUPED ACCORDING TO SUBJECTS
Topic Instrument Number Level
Education 1 III
2 IV
4 III
6 IV
23 I
29 III
34 I
35 II
46 IV
School Prayer 3 I
8 III
31 IV
Working Women 5 IV
9 II
12 I
16 II
Equity Issues 10
11 III
20 II
22 II
25 III
26 11
28 HI
40 HI
47 11
48 11
50
TABLE 3--Continued
Topic Instrument Number Level
Differences--Men and Women
Sex Education
Censorship
7 III
13 II
19 I
21 I
24 I
27 I
30 I
32 I
36 I
37 III
39 I
41 III
42 III
44 II
14 IV
33 II
17 III
45 II
15 II
18 IV
38 IV
43 IV
Military and Change
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or even shocking.
This answered statement might also be used, however, in the
second procedure: that of identifying the participant's answers accord-
ing to levels on the Quality of Education Index. This can only be done,
however, if the respondent has circled "4" or "5". An agreement with
the statement, "People who are in charge of systems will only change
under pressure," complies with the belief system associated with
Level IV: that of seeking power through massive social change. A
respondent's agreement to this statement, then, would indicate a belief
congruent with those affiliated with Level IV. A circled agreement of
"4" or "5" clearly indicates level. A circled "1", "2", or "3" could
represent many levels and the researcher would be prevented from pair-
ing the answer with a level. A participant might disagree with the
statement for several reasons. Perhaps he/she feels that pressure is
not needed in order for leaders to change, that they will modify
behavior and thinking with time. Another respondent might think that
those in charge of systems are concerned only with preservation of the
status quo and will never change. Yet another might feel that only
revolution, not merely pressure, will bring about desired changes in
established systems.
Clearly, these three points of view are diversified and con-
flicting. Yet, each of them could serve as the rationale for disagree-
ing with the sample statement, "People who are in charge of systems
will only change under pressure." It is because of the diversity of
possible intent, then, that the choice to disagree or remain neutral
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in response to the statements cannot be considered as an indicator of
level
.
As stated earlier, one of the purposes of this study is to
analyze the attitudes and beliefs of superintendents and coordinators
in two Massachusetts regions regarding Title IX and equity related
issues. This analysis will occur by reporting on the data col-
lected
.
The second purpose, that of examining the relationship between
superintendents' and Title IX coordinators' feminist/political perspec-
tives and the status of Title IX implementation in their districts,
will require a more complex procedure. Each statement answered with a
circled "4" or "5" will be catalogued according to and separated by
level. Those superintendents and coordinators whose answers indicate a
belief system on two adjacent levels will be removed from the larger
group of responses for further observation. In the questionnaire.
Level I is represented by 12 questions. Level II by 13 questions.
Level III by 13 questions, and Level IV by 10 questions. If the
coordinator or superintendent possesses one-half or more of the
required number of responses in his/her dominant level, that level will
be assigned to him/her for purposes of studying possible congruence
between levels of belief and Title IX implementation.
The following is a categorization of the complete questionnaire
statements according to subject. They are presented with their number
and level
.
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TOPIC LEVEL NO.
Education III 1 . The best way to get students to
achieve is to help them develop a
good self concept.
IV 2. The purpose of education is to teach
youth how to decide between right and
wrong, not what is right and wrong.
III 4. Schools need to teach children how to
cooperate as well as compete.
IV 6. Education should teach students how to
make, rather than accept, decisions.
I 23. One of the main causes of discipline
problems in schools today is that
children do not know how to obey.
III 29. One of the greatest threats to a school
system is the possibility of becoming
stagnant
.
I 34. Education should reaffirm traditional
roles
.
II 35. Tenure promotes mediocre teaching.
IV 46. Schools socialize students to mindless
obedience.
School Prayer I 3. School prayer should be reinstated on
a mandatory basis.
III 8. Prayer has no place in the schools.
IV 31. Prayer in school has no place because
it is a superficial way to deal with
serious religious issues.
Working Women IV 5. Day care centers are essential for
working mothers.
II 9. Generally, the children of working
mothers suffer.
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TOPIC LEVEL NO.
I 12. Although women may need to work, they
should not take a man's job.
II 16. Women should work only out of economic
necessity.
Equity Issues IV 10. Most school systems give lip service
to Title IX but are not committed to
actually providing equal access.
III 11. Special education programs are neces-
sary to meet the needs of all students.
II 20. ERA is unnecessary because laws which
protect women are already on the books.
II 22. Federally mandated programs, such as
Title IX, reduce the standards of
excellence in education.
III 25. Compensatory program are necessary to
overcome the effects of past discrimi-
nation
.
II 26. Too much federal money is being spent
on special education.
III 28. Title IX is essential in order to pro-
vide equal opportunities for all stu-
dents .
III 40. Mandatory practical arts programs in
junior high schools are necessary and
important for all students.
II 47. Federal programs take so much time to
administer that teachers cannot fully
attend to everyday teaching demands.
II 48. The effect of co-educational physical
education takes away the option of
advanced skill training for boys.
Differences--
Men and Women
III 7. Sex stereotypes hurt both boys and
girls.
TOPIC
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LEVEL NO.
II 13. Boys seem to be more of a discipline
problem than girls because they are
naturally more active.
I 19. Traditional male and female roles are
equally important and complementary.
I 21. Women are more inherently nurturant
than men.
I
I
I
I
I
24. Women should not be drafted because
they are physically incapable of
handling combat roles.
27. Men are more adapted physically and
emotionally to handle the rigors of
competition in the workplace.
30. Men tend to handle discipline problems
better than women do.
32. Women operate more from an emotional
basis than men do because of physio-
logical differences.
36. The roles in the traditional family
need to be maintained.
Ill
I
III
III
II
37. Differences between men and women are
brought about almost totally by the
way in which they have been raised.
39. Women are best suited to nurturing
jobs, such as nurses and elementary
school teachers.
41. Girls mature faster than boys until
adolescence at which time their
socialization retards achievement.
42. If women had more assertiveness train-
ing, they could compete more equally
in the marketplace.
44. Boys and girls should not compete
against each other in athletics.
/
TOPIC
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LEVEL
Sex Education IV
II
14. Most sex education courses avoid the
tough issues, such as abortion, birth
control, and rape.
33. At its best, sex education in the
schools should only provide accurate
technical information and leave the
value questions for home.
Censorship III 17
. Any censorship is alien to an open and
free society.
II 45. Generally, I am opposed to censorship,
but at times it is essential to
restrict books that undermine tradi-
tional American values.
Military and
Change
II 15. If in the military, women should be
restricted to non-combat roles.
IV 18. The only way to bring about funda-
mental social change is for the
oppressed groups to organize them-
selves and take on those with power.
IV 38. People who are in charge of systems
will only change under pressure.
IV 43. The present draft registration is a
cover-up for a build-up to war.
The participants' responses to their statements serve two pur-
poses. First, they will assist in placing respondents on a level of
belief according to the Quality of Education Index. Second, and per-
haps more important, they will disclose how those charged with imple-
mentation of Title IX view issues inherent in the nature of the law's
spirit and letter. Were there coordinators and superintendents who
felt that Title IX reduced the standards of education, or that equal
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opportunities for both genders were unnecessary? Was it possible that
those with the authority to promote gender equity in fact believe in a
hierarchy of power and position based solely on physiological composi-
tion? Hopefully, the answers to the questionnaire will provide the
researcher with this important information.
The next step in the instrument's development was the creation
of a list of procedural and substantive objective indicators of Title
IX compliance. These indices include;
1. School board policy of non-discrimination
2. Assignment of system Title IX coordinator
3. Copy of grievance procedure
4. Evidence of dissemination
a. Faculty Handbook
b. Student Handbook
5. Institutional self-evaluation on file
6. Enrollments and course offerings
a. Presence of co-educational physical
education, K-12
b. Presence of skill (sewing, woodshop, etc.)
integration, K-12
7. Athletic information
a. Percentage of total number of boys and
girls participating in sports
b. Total number of sports offered in system
c. Presence of student interest athletic survey
d. General athletic budget figures
8. Course offerings and enrollment
a. Entry level Math and Science--
oercentage of boys and girls
b. Advanced level or third year Math and
Science
—
percentage of boys and girls
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c. Advanced level of Language, English,
Art—percentage of boys and girls
The authors felt that the participants' answers could be placed
on the Index according to his/her responses. After the participants'
level on the hierarchy had been established, the indicators could then
be studied for correlation between perspective and compliance. In this
way, the researcher could study what effect, if any, the level of atti-
tudes and beliefs, as determined by the Index, has on the level of
observance to the law. For example, is a system with an educational
leader committed to sex equity more apt to employ practices congruent
with Title IX 's purpose than one whose leader is not concerned with
these issues?
It was in following the previously mentioned steps, then, that
the researcher co-created the instrument to measure feminist/political
perspectives and general responses to equity issues. The next section
will deal with pre-testing and reducing the 101 item questionnaire.
Pre-Testing
In order to test the instrument for clarity, accuracy,
realistic content, and bias, the researcher administered the question-
naire to three distinct groups: educators, non-educators, and former
Title IX coordinators. Each participant was asked to complete and
critically appraise the language, structure, vocabulary, and content
of the 101 item instrument. The vocabulary dealing with educational
items, i.e.. Title IX, special education, tenure, etc., was explained
to the non-educators prior to their completing the instrument.
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The researcher wanted not only to ensure clarity, but to
abridge the questionnaire while maintaining a representation of items
from each level on the Index. Finally, through discussion and pre-
testing results, this was accomplished and the instrument was revised
and reduced to 48 items. (A review of the literature and discussion
of the rationale for the usage of a questionnaire is presented in
Chapter II.)
Identification of Population
In order to execute the study, the researcher identified two
regional offices of the State Department of Education in Massachusetts.
These groups included 95 superintendents and 88 Title IX coordinators.
Of the 95 superintendents, 22 were also their system's Title IX
coordinator and all were men. Twenty-two of the Title IX coordinators
were women.
The researcher decided to use these districts rather than a
random sample in order to provide a cross-section of rural and city
education
.
Mailings
Originally, the researcher had planned to secure an agreement
of participation through a letter to be signed and returned by the
superintendent and coordinator. After further thought, it became
apparent that this approach was erroneous due to several factors.
First, the demands of an educator's job include a considerable time
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commitment, numerous additionel duties, and constant requests for
participation in extra-occupational functions. Had the prospective
respondents received a letter which offered an option to participate
in yet another time-consuming, non-related study, they might have
replied negatively or ignored the appeal completely. Furthermore, at
the time of this mailing, Massachusetts was facing possible extensive
fiscal curtailment because of Proposition 2 1/2. Because the law's
passage would greatly impact education, many educators and, in par-
ticular, superintendents, had an additional considerable problem to
face: how to keep their systems functioning efficiently in the face
of massive financial change. Clearly, the request for help from a
doctoral student would not have been a concern of high priority at
this time. In fact, to have asked for a signed commitment might have
inflated the nature and corresponding responsibility of the respondents
and serve to deter rather than encourage participation.
It was because of these factors, then, that a letter
(Appendix C) was sent in September to the superintendents and coordina-
tors which briefly described the researcher's intent, need, and appeal
for participation and discussed the questionnaire which would follow
in a week's time. In addition, the letter was printed on blue paper
to distinguish it from the myriad of material that educators routinely
receive.
One week later, the questionnaire (Appendix A) was sent to
the 183 superintendents and coordinators. (The population subsequently
dropped from 183 to 161, as the researcher learned upon completion and
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reception of the districts' finalized inventories that 22 of the
superintendents were also Title IX coordinators, a fact unable to be
previously calculated due to lack of information. The following tabula-
tions, then, are based upon this accurate figure.) Of the letters to
the coordinators, 68 of them had to be sent in care of the superin-
tendent, as the master list was not compiled and available from the
regional offices. Included in the communication was a brief note of
instruction and thanks, the instrument, and a stamped enveloped
addressed to the researcher. In addition to these items, the superin-
tendents were also asked to report on indicators of Title IX compliance
as well as demographic data (Appendix D).
Returns
Within two and one-half weeks of the initial meeting, 56% of
the total return had been received, 43% of the superintendents and 53%
of the coordinators. At this time, the researcher telephoned all
remaining respondents and asked for their cooperation and assistance.
For those coordinators who could not be reached personally due to
unavailability during the day, messages requesting their returns were
left.
During the succeeding weeks, 32 questionnaires were returned,
raising the percentage of response to 68%. It was at this time, five
weeks after the initial letter was sent, that the researcher selected
a random sample of the absent respondents and mailed questionnaire
packages to 18 superintendents and coordinators—25% of the outstanding
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participants. Thirty-eight percent of that grouping responded, bring-
ing the final number of returns to 115—71% of the population. Three
questionnaires were improperly coded, making it impossible to accurately
and justly include them in the study's tabulations.
Refinement of Research Questions
In Chapter I, the researcher presented primary and secondary
questions which served as general guides towards the creation of a
questionnaire with which to collect data. After the formulation of the
instrument, the questions were refined and developed further.
The data to be presented in Chapter IV will answer the follow-
ing comprehensive research questions:
Question I: Given superintendents and Title IX coordinators
from two Massachusetts districts, what are the
participants' attitudes regarding Title IX,
current, and global equity issues?
I -A: How do superintendents and Title IX coordinators
respond to statements concerning education?
1. The best way to get students to achieve
is to help them develop a good self
concept.
2. The purpose of education is to teach
youth how to decide between right and
wrong, not what is right and -wrong.
3. Schools need to teach children how to
cooperate as well as compete.
4. Education should teach students how to
make, rather than accept, decisions.
5. One of the main causes of discipline^
problems in schools today is that chil-
dren do not know how to obey.
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6. One of the greatest threats to a
school system is the possibility of
becoming stagnant.
7. Education should reaffirm traditional
roles
.
8. Tenure promotes mediocre teaching.
9. Schools socialize students to mind-
less obedience.
I-B: How do superintendents and Title IX coordinators
respond to the following statements concerning
school prayer?
1. School prayer should be reinstated on
a mandatory basis.
2. Prayer has no place in the schools.
3. Prayer in school has no place because
it is a superficial way to deal with
serious religious issues.
I-C: How do superintendents and Title IX coordinators
respond to the following statements concerning
working women?
1. Day care centers are essential for
working mothers.
2. Generally the children of working
mothers suffer.
3. Although women may need to work, they
should not take a man's job.
4. Women should work only out of economic
necessity.
I-D: How do superintendents and Title IX coordinators
respond to the following statements concerning
equity issues?
1. Most school systems give lip service
to Title IX but are not committed to
actually providing equal access.
k
2. Special education programs are neces-
sary to meet the needs of all stu-
dents
.
3. ERA is unnecessary because laws which
protect women are already on the books.
4. Federally mandated programs, such as
Title IX, reduce the standards of
excellence in education.
5. Compensatory programs are necessary to
overcome the effects of past discrimina-
tion.
6. Too much federal money is being spent
on special education.
7. Title IX is essential in order to pro-
vide equal opportunities for all stu-
dents.
8. Mandatory practical arts programs in
junior high schools are necessary
and important for all students.
9. Federal programs take so much time
to administer that teachers cannot
fully attend to everyday teaching
demands.
10.
The effect of co-educational physical
education takes away the option of
advanced skill training for boys.
How do superintendents and Title IX coordinators
respond to statements concerning the differences
between men and women?
1 . Sex stereotypes hurt both boys and
girls.
2. Boys seem to be more of a discpline
problem than girls because they are
naturally more active.
3. Traditional male and female roles are
equally important and complementary.
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4. Women are more inherently nurturant
than men.
5. Women should not be drafted because
they are physically incapable of
handling combat roles.
6. Men are more adapted physically and
emotionally to handle the rigors of
competition in the workplace.
7. Men tend to handle discipline problems
better than women do.
8. Women operate more from an emotional
basis than men do because of physio-
logical differences.
9. The roles in the traditional family
need to be maintained.
10. Differences between men and women
are brought about almost totally by
the way in which they have been
raised
.
11. Women are best suited to nurturing
jobs, such as nurses and elementary
school teachers.
12. Girls mature faster than boys until
adolescence at which time their
socialization retards achievement.
13. If women had more assertiveness train-
ing, they could compete more equally
in the marketplace.
14. Boys and girls should not compete
against each other in athletics.
I-F: How do superintendents and Title IX coordinators
respond to the following statements concerning
sex education?
1. Most sex education courses avoid the
tough issues, such as abortion, birth
control, and rape.
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2.
At its best, sex education in the
schools should only provide accurate
technical information and leave the
value questions for home.
I-G: How do superintendents and Title IX coordinators
respond to the following statements concerning
censorship?
1. Any censorship is alien to an open and
free society.
2. Generally,.! am opposed to censorship,
but at times it is essential to
restrict books that undermine tradi-
tional American values.
I-H: How do superintendents and Title IX coordinators
respond to the following statements concerning
military and change?
1. If in the military, women should be
restricted to non-combat roles.
2. The only way to bring about fundamental
social change is for the oppressed
groups to organize themselves and take
on those with power.
3. People who are in charge of systems
will only change under pressure.
4. The present draft registration is a
cover-up for a build-up to war.
Question II: What correlation, if any, exists between the
feminist/political perspectives of superintendents
and the extent to which Title IX is implemented
in their districts?
II-A: What percentage of those superintendents
on Level I of the Quality of Education
Index answered "yes" to the following
compliance indicators?
1 . Title IX coordinator
2. School policy of non-discrimination
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3. Grievance procedure for Title IX
4. Title IX institutional self
evaluation on file
5. Student interest athletic survey
6. Discussion of Title IX in student
handbook
7. Discussion of Title IX in teacher
handbook
8. Co-educational physical education,
K-8
9. Co-educational physical education,
K-12
10.
Co-educational shop and home economics
courses
II-B: What percentage of those superintendents on
Level II of the Quality of Education Index
answered "yes" to the preceding compliance indi-
cators?
II-C: What percentage of those superintendents on
Level III of the Quality of Education Index
answered "yes" to the preceding compliance
indicators?
II-D: What percentage of those superintendents on
Level IV of the Quality of Education Index
answered "yes" to the preceding compliance
indicators?
II-E: How did those superintendents on Level I respond
to the following questions regarding demographics,
personal information, and class and budget equity
manifestations?
1. Percentage of athletic budget set
aside for boys' sports.
2. Percentage of athletic budget set
aside for girls' sports.
3. Number of boys in entry level Math
and Science courses, 9-12
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4. Number of girls in entry level Math
and Science courses, 9-12
5. Number of boys in advanced level
Math and Science courses, 9-12
6. Number of girls in advanced level
Math and Science courses, 9-12
7. Approximate age of superintendent:
30-40, 40-50, 50-60, 60-70
8. Number of years in education
9. Number of years as superintendent
in present system
10. Size of system: students
11. Size of town: population
12. Percentage of boys in your system
13. Percentage of girls in your system
II-F: How did those superintendents on Level II respond
to the preceding questions?
II-G: How did those superintendents on Level III
respond to the preceding questions?
II-H: How did the superintendents on Level IV respond
to the preceding questions?
This chapter has described the field test procedures and
methodology involved in the implementation of the study. It provided a
detailed account of the formulation of the questionnaire, pre-testing,
identification of the population, steps leading to and including the
instrument's mailing, returns, follow-up methods, and final inventory.
The chapter concluded with refined and detailed research questions
which will be addressed in Chapter IV.
CHAPTER IV
RESULTS OF THE STUDY
The purposes of this chapter are to report the findings of the
study purported in Chapter III. Chapter IV is divided into two major
sections, each related to the primary and secondary questions endemic
to this study's purpose. In the first section, the researcher will
present the data obtained from the mailed questionnaire. The replies
to each of the 48 statements will be divided into five categories of
response: superintendents, all coordinators, men coordinators, women
coordinators, and all participants. There were no superintendents who
were women.
The Chi Square (X^) is a statistical pre-determined formula
used to determine whether a systematic relationship exists between two
variables. The larger the discrepance between the frequency of response
observed and the frequency of response expected is, the greater the Chi
Square. The information offered in this section will indicate those
statements in which a Chi Square analysis revealed significant rela-
tionships between two variables.
Only those questions directly related to equity issues, educa-
tion, working women, and the differences between men and women will be
explored in this chapter. The information about the additional ques-
tions can be found in Appendix E.
The second section will encompass three areas of data:
identification of superintendents' Levels according to the Quality of
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Education Index, responses to ten objective indicators of compliance
as secured from the mailed questionnaire, and presentation of demo-
graphic and personal data, also obtained through the instru-
ment.
Data Obtained From Mailed Questionnaire
Given superintendents and Title IX coordinators from two
Massachusetts districts, what are the participants' attitudes regarding
Title IX, current problematic, and global equity issues?
Respondents were asked to indicate on a Likert-type scale
their answers to 48 statements concerning education, school prayer,
working women, equity issues, the differences between men and women,
sex education, censorship, the military, and change. A "1" represented
"Strongly Disagree"; a "2" represented "Disagree"; a "3" represented
"Neutral"; a "4" represented "Agree"; and a "5" represented "Strongly
Agree." The groups of respondents represented will be:
Superintendents; All Coordinators; Men Coordinators; Women Coordinators;
and All Respondents. The raw score for each of the represented
respondents will be listed under each group's name.
The tables on the following pages represent the participants'
responses. The Chi Squares mentioned in the following tables represent
a relationship between superintendents and coordinators.
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No. 1: The best way to get students to achieve is to help them develop
a good self concept
.
The responses to Statement No. 1 are illustrated
in Table 4.
TABLE 4
RESPONSES TO STATEMENT NO. 1
Strongly
Disagree Disagree Neutral Agree
Strongly
Agree
Superintendents
(54)
0.0 1.9 1.9 16.7 79.6
All
Coordinators
(58)
0.0 16.7 6.9 20.7 70.7
Men
Coordinators
(38)
0.0 2.8 11 .1 19.4 66.7
Women
Coordinators
(20)
0.0 0.0 0.0 25.0 75.0
All
Respondents
(111)
0.0 1 .8 4.5 18.8 75.0
There was little discrepancy about this statement. The vast
majority of all gruops agreed or strongly agreed that a good self con
cept is key to achievement.
1
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No. 2: The purpose of education is to teach youth how to decide
between right and wrong, not what is right and wrong
. The responses to
Statement No. 2 are illustrated in Table 5.
TABLE 5
RESPONSES TO STATEMENT NO. 2
Strongly
Disagree Disagree Neutral Agree
Strongly
Agree
Superintendents
(54)
5.6 1 .9 31 .5 40.7 20.4
All
Coordinators
(57)
Men
5.3 5.3 21 .1 36.8 31 .6
Coordinators
(37)
8.6 5.7 25.7 34.3 25.7
Women
Coordinators
(20)
0.0 5.0 15.0 35.0 45.0
All
Respondents
(111)
5.4 3.6 26.1 38.7 26.1
Over half (64.8%) of the respondents agreed with this statement.
A large percentage of the superintendents (31.5%) and men coordinators
(25.7%) remained neutral.
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No. 4: Schools need to teach children how to cooperate as well as
compete . The responses to Statement No. 4 are illustrated in
Table 6.
TABLE 6
RESPONSES TO STATEMENT NO. 4
Strongly
Disagree Disagree Neutral Agree
Strongly
Agree
Superintendents
(54)
0.0 1 .9 1 .9 27.8 68.5
All
Coordinators
(58)
1.7 0.0 5.2 22.4 70.7
Men
Coordinators
(38)
2.8 0.0 5.6 22.2 69.4
Women
Coordinators
(20)
0.0 0.0 5.0 20.0 75.0
All
Respondents
(112)
0.9 0.9 3.6 25.0 69.6
The vast majority of the participants (94.6%) agree that schools
need to teach cooperation as well as competition. Ninety-six and three-
tenths percent of the superintendents and 93.1% of the coordinators
agreed or strongly agreed.
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No. 5: Day care centers are essential for working mothers. The
responses to Statement No. 5 are illustrated in Table 7.
TABLE 7
RESPONSES TO STATEMENT NO. 5
Strongly
Disagree Disagree Neutral Agree
Strongly
Agree
Superintendents
(54)
3.7 16.7 42.6 22.2 14.8
All
Coordinators
(58)
Men
3.4 6.9 27.6 29.3 32.8
Coordinators
(38)
5.6 11.1 27.8 33.3 22.2
Women
Coordinators
(20)
0.0 0.0 30.0 25.0 45.0
All
. _
Respondents
(112)
3.6 11.6 34.8 25.9 24.1
Sixty percent of all respondents agree vnth the necessity of
day care centers. Thirty-four and eight-tenths percent, however, were
neutral. The women coordinators represented the largest percentage of
those who strongly agreed—45%.
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No. 6: Education should teach students how to make, rather than accept.
decisions . The responses to Statement No. 6 are illustrated in
Table 8.
TABLE 8
RESPONSES TO STATEMENT NO. 6
Strongly
Disagree Disagree Neutral Agree
Strongly
Agree
Superintendents
(54)
1..9 11.1 22.2 35.2 29.6
All
Coordinators
(58)
8.6 5.2 31.0 31 .0 24.1
Men
Coordinators
(38)
11.1 8.3 25.0 30.6 25.0
Women
Coordinators
(20)
5.0 0.0 45.0 30.0 20.0
All
Respondents
(112)
5.4 8.0 26.8 33.0 26.8
As seen in Table 8, 64.8% of the superintendents and 55.1% of
all the coordinators agreed or strongly agreed with this statement.
Forty-five percent of the women coordinators remained neutral, while
50% agreed or strongly agreed.
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No. 7: Sex stereotypes hurt both boys and girls
. The responses to
Statement No. 7 are illustrated in Table 9.
TABLE 9
RESPONSES TO STATEMENT NO. 7
Strongly
Disagree Di sagree Neutral Agree
Strongly
Agree
Superintendents
(54)
7.4 1.9 22.2 31 .5 37.0
All
Coordinators
(58)
0.0 8.6 8.6 13.8 69.0
Men
Coordinators
(38)
0.0 13.9 8.3 16.7 61 .1
Women
Coordinators
(20)
0.0 0.0 10.0 10.0 80.0
All
Respondents
(112)
3.6 5.4 15.2 22.3 53.6
Table 9 illustrates the responses to sex stereotyping as harm-
ful. Sixty-eight and five-tenths percent of the superintendents either
agreed or strongly agreed with the statement along with 77. 8/^ of the
male coordinators and 90X of the female coordinators. Conversely,
31.5% of the superintendents strongly disagreed, disagreed,
or remained
neutral on the subject. There was a significant Chi Square of .0007,
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indicating a systematic difference in response for superintendents and
coordinators
.
No. 9-: Generally, the children of working mothers suffer. The
responses to Statement No. 9 are illustrated in Table 10.
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TABLE 10
RESPONSES TO STATEMENT NO. 9
Strongly
Disagree Disagree Neutral Agree
Strongly
Agree
Superintendents
(53)
All
7.5 24.5 41 .5 17.0 9.4
Coordinators
(58)
25.9 24.1 32.8 12.1 5.2
Men
Coordinators
(38)
22.2 19.4 38.9 13.9 5.6
Women
Coordinators
(20)
30.0 30.0 25.0 10.0 5.0
All
Respondents
(112)
17.1 24.3 36.9 14.4 7.2
Table 10 illustrates that 36% of all who responded and 41.5%
of superintendents remained neutral. Sixty percent of the v/omen
coordinators, 41.5% of the men coordinators, and 32% of the superin-
tendents disagreed or strongly disagreed. Twenty-six and four-tenths
percent of the superintendents, 19.5% of the men coordinators,
and 15%
of the women coordinators agreed or strongly agreed.
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No. 10: Most school systems give lip service to Title IX. but are not
committed to actually providing equal access
.
The responses to
Statement No. 10 are illustrated in Table 11.
TABLE 11
RESPONSES TO STATEMENT NO. 10
Strongly
Disagree Disagree Neutral Agree
Strongly
Agree
Superintendents
(54)
11 .1 40.7 25.9 16.7 5.6
All
Coordinators
(55)
12.7 29.1 32.7 23.6 1.8
Men
Coordinators
(35)
14.7 38.2 26.5 20.6 0.0
Women
Coordinators
(20)
5.3 10.5 47.4 31.6 5.3
All
Respondents
(109)
11.9 34.9 29.4 20.2 3.7
The statement regarding Title IX produced these results.
Forty-one and eight-tenths percent of the coordinators disagreed or
strongly disagreed, while 25.4% agreed or strongly agreed. Thirty-two
and seven-tenths percent of the coordinators remained neutral, 26.5%
of the men and 47.4% of the women. Fifty-one and eight-tenths percent
of the superintendents disagreed or strongly disagreed.
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No. 12: Although women may need to work, they should not take a man's
job . The responses to Statement No. 12 are illustrated in Table 13.
TABLE 13
RESPONSES TO STATEMENT NO. 12
Strongly
Disagree Disagree Neutral Agree
Strongly
Agree
Superintendents
(54)
72.2 22.2 3.7 1 .9 0.0
All
Coordinators
(57)
73.7 15.8 7.0 1 .8 1 .8
Men
Coordinators
(37)
60.0 22.9 11.4 2.9 2.9
Women
Coordinators
(20)
95.0 5.0 0.0 0.0 0.0
All
Respondents
(111)
73.0 18.9 5.4 1 .8 0.9
In Table 13, 100% of the women coordinators disaqree or strongly
disagree with this statement. Falling into those same categories of
disagree or strongly disagree are 94.4% of the superintendents, 82.9%
of the male coordinators, and 91.9% of all who responded.
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No. 13: Boys seem to be more of a discipline problem than girls
because they are naturally more active
. The responses to Statement
No. 13 are illustrated in Table 14.
TABLE 14
RESPONSES TO STATEMENT NO. 13
Strongly
Di sagree Disagree Neutral Agree
Strongly
Agree
Superintendents
(54)
31 .5 33.3 20.4 11 .1 3.7
All
Coordinators
(58)
51 .7 20.7 19.0 6.9 1 .7
Men
Coordinators
(38)
44.4 22.2 25.0 8.3 0.0
Women
Coordinators
(20)
65.0 20.0 10.0 0.0 5.0
All
Respondents
(112)
42.0 26.8 19.6 8.9 2.7
Sixty-four and eight-tenths percent of superintendents, 85% of
the women coordinators, and 66.6% of the male coordinators disagreed or
strongly disagreed with this statement. Of the total number of
responses, 68.8% also fell into these categories, while 19.6% remained
neutral. Eleven and six-tenths percent agreed or strongly agreed.
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No. 16: Women should work only out of economic necessity. The
responses to Statement No. 16 are illustrated in Table 15.
TABLE 15
RESPONSES TO STATEMENT NO. 16
Strongly
Disagree Disagree Neutral Agree
Strongly
Agree
Superintendents
(54)
55.6 31 .5 5.6 1 .9 5.6
All
Coordinators
(57)
70.2 17.5 10.5 0.0 1 .8
Men
Coordinators
(37)
55.6 25.0 16.7 0.0 2.8
Women
Coordinators
(20)
100.0 0.0 0.0 0.0 0.0
All
Respondents
(111)
63.1 24.3 8.1 0.9 3.6
Table 15 shows that 100% of the women coordinators strongly dis-
agreed with the statement. Of the superintendents, 87.1% disagreed or
stronqly disagreed, while 7.5% agreed or strongly agreed. From the
total of responses, 87.4% disagreed or strongly disagreed.
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No. 19: Traditional male and female roles are equally important and
complementary . The responses to Statement No. 19 are illustrated in
Table 16.
TABLE 16
RESPONSES TO STATEMENT NO. 19
Strongly
Disagree Disagree Neutral Agree
Strongly
Agree
Superintendents
(53)
5.7 20.8 28.3 26.4 18.9
All
Coordinators
(55)
23.6 14.5 23.6 16.4 21.8
Men
Coordinators
(35)
11.8 14.7 23.5 23.5 26.5
Women
Coordinators
(20)
45.0 15.0 20.0 5.0 15.0
All
Respondents
(108)
14.8 17.6 25.9 21.3 20.4
Of all those who answered, 41.7% agreed or strongly agreed,
while 32.4% disagreed or strongly disagreed. Twenty-five and nine-
tenths percent were neutral. Sixty percent of the women coordinators,
but 26.5% of the male coordinators, disagreed or strongly disaoreed.
Fifty percent of the male coordinators and 20% of the female
coordinators agreed or strongly agreed.
A Chi Square of .0879 indicates a systematic difference of
response for the two groups (superintendents and coordinators).
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:
era is unnecessary because laws which protect women are
already on the books
. The responses to Statement No. 20 are illustrated
in Table 17.
TABLE 17
RESPONSES TO STATEMENT NO. 20
• Strongly
Disagree Disagree Neutral Agree
Strongly
Agree
Superintendents
(54)
14.8 25.9 27.8 18.5 13.0
All
Coordinators
(55)
34.5 23.6 21 .8 16.4 3.6
Men
Coordinators
(35)
17.1 25.7 28.6 22.9 5.7
Women
Coordinators
(20)
63.2 21.1 10.5 5.3 0.0
All
Respondents
(109)
24.8 24.8 24.8 17.4 8.3
As seen in Table 17, 84.3% of the women coordinators disagree
or strongly disagree as compared to 42.8% of the male coordinators.
Twenty-eight and six-tenths percent agreed or strongly agreed, while
only 5.3% of the v/omen coordinators fell into this category. Thirty-
one and five-tenths percent of the superintendents agreed or strongly
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agreed, 27.8% remained neutral, and 40.7% disagreed or strongly dis-
agreed. Of all who responded, 24.8% strongly disagreed. Twenty-four
and eight-tenths percent disagreed and remained neutral, while 25%
agreed or strongly agreed.
No. 21: Women are more inherently nurturant than men
. The responses
to Statement No. 21 are illustrated in Table 18.
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TABLE 18
RESPONSES TO STATEMENT NO. 21
Strongly
Disagree Disagree Neutral Agree
Strongly
Agree
Superintendents
(48)
12.5 37.5 35.4 8.3 6.3
All
Coordinators
(54)
29.6 16.7 35.2 18.5 0.0
Men
Coordinators
(35)
17.6 20.6 44.1 17.6 0.0
Women
Coordinators
(19)
52.6 10.5 21 .1 15.8 0.0
All
Respondents
(102)
21.6 26.5 35.3 13.7 2.9
There was a significant Chi Square of .0117. Of those who
responded, the greatest number (35.3%) remained neutral. Forty-eight
and one-tenth percent disagreed or strongly disagreed, while 16.6%
strongly agreed or agreed. Sixty-three and one-tenth percent of
the
women coordinators disagreed or strongly disagreed, while 15.8%
agreed. Thirty-eight and two-tenths percent of the male coordinators
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disagreed or strongly disagreed, while 17.6% agreed. Forty-four and
one-tenth percent of this group and 35.4% of the superintendents
remained neutral. Fifty percent of the superintendents disagreed or
strongly disagreed and 14.6% agreed or strongly agreed.
90
No. 22: Federally mandated programs, such as Title IX. reduce the
standards of excellence in education
. The responses to Statement
No. 22 are illustrated in Table 19.
TABLE 19
RESPONSES TO STATEMENT NO. 22
Strongly
Disagree Disagree Neutral Agree
Strongly
Agree
Superintendents
(54)
31 .5 35.2 14.8 13.0 5.6
All
Coordinators
(57)
59.6 22.8 3.5 7.0 7.0
Men
Coordinators
(37)
52.8 22.2 5.6 8.3 11 .1
Women
Coordinators
(20)
70.0 25.0 0.0 5.0 0.0
All
Respondents
(111)
45.9 28.8 9.0 9.9 6.3
There was a significant Chi Square of .0236. Table 19 illus-
trates that 14.0% of the coordinators agree or strongly agree with the
statement, 19.4% of the men and 5% of the women. Eighty-two and four-
tenths percent of the coordinators disagree or strongly disagree
with
only 3.5% remaining neutral. Sixty-six and seven-tenths percent
of the
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superintendents disagreed or strongly disagreed, U.8% were neutral,
and 18.6% agreed or strongly agreed. Of all who responded, 74.7%
disagreed or strongly disagreed and 16.2% agreed or strongly agreed.
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No. 23: One of the main causes of discipline problems in schools today
is that children do not know how to obey
. The responses to Statement
No. 23 are illustrated in Table 20.
TABLE 20
RESPONSES TO STATEMENT NO. 23
strongly
Disagree Disagree Neutral Agree
Strongly
Agree
Superintendents
(53)
18.9 15.1 26.4 34.0 5.7
All
Coordinators
(57)
24.6 12.3 26.3 29.8 7.0
Men
Coordinators
(37)
19.4 11 .1 30.6 27.8 11 .1
Women
Coordinators
(20)
35.0 15.0 20.0 30.0 0.0
All
Respondents
(110)
21.8 13.6 26.4 31 .8 6.4
Table 20 illustrates that 35.4% of all who responded strongly
disagreed or disagreed, while 38.2% agreed or strongly agreed. The
distribution is fairly even, with 26.4% remaining neutral. Fifty per-
cent of the women coordinators and 30.5% of the male coordinators
dis-
agreed or strongly disagreed.
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No. 24: Women should not be drafted because they are physically
incapable of handling combat roles
.
The responses to Statement
No. 24 are illustrated in Table 21.
TABLE 21
RESPONSES TO STATEMENT NO. 24
Strongly
Disagree Disagree Neutral Agree
Strongly
Agree
Superintendents
(54)
50.0 38.9 7.4 0.0 3.7
All
Coordinators
(57)
54.4 29.8 10.5 3.5 1 .8
Men
Coordinators
(37)
47.2 36.1 11 .1 5.6 0.0
Women
Coordinators
(20)
65.0 20.0 10.0 0.0 5.0
All
Respondents
(111)
52.3 34.2 9.0 1 .8 2.7
As seen in Table 21, 86.5% of all who responded disagreed or
strongly disagreed with the statement that women should not be drafted.
Eighty-five percent of the women coordinators, 88.9% of the superin-
tendents, and 83.3% of the male coordinators also disagreed or strongly
di sagreed
.
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No. 25: Compensatory programs are necessary to overcome the effects
of past discrimination . The responses to Statement No. 25 are illus-
trated in Table 22.
TABLE 22
RESPONSES TO STATEMENT NO. 25
Strongly
Disagree Disagree Neutral Agree
Strongly
Agree
Superintendents
(54)
11 .1 22.2 27.8 29.6 9.3
All
Coordinators
(57)
10.5 15.8 31 .6 28.1 14.0
Men
Coordinators
(37)
13.9 19.4 33.3 22.2 11 .1
Women
Coordinators
(20)
5.0 10.0 30.0 40.0 15.0
All
Respondents
(111)
10.8 18.9 29.7 28.8 11 .7
It is apparent that 40.5% of all who responded agree or
strongly agree with the statement. A large percentage (29.7%) remained
neutral, while 29.7% disagreed or strongly disagreed.
No. 26: Too much federal money is being spent on special education.
The responses to Statement No. 26 are illustrated in Table 23.
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TABLE 23
RESPONSES TO STATEMENT NO. 26
Strongly
Disagree Disagree Neutral Agree
Strongly
Agree
Superintendents
(54)
25.9 29.6 14.8 22.2 7.4
All
Coordinators
(57)
22.8 29.8 24.6 17.5 5.3
Men
Coordinators
(37)
19.4 30.6 22.2 19.4 8.3
Women
Coordinators
(20)
25.0 30.0 30.0 15.0 0.0
All
Respondents
(111)
24.3 29.7 19.8 19.8 6.3
Table 23 shows that 55.5% of the superintendents disagreed or
strongly disagreed with this statement, while 29.6% agreed or strongly
agreed. Of all who answered, 54% disagreed or strongly disagreed,
19.8% remained neutral, and 26.1% agreed or strongly agreed.
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No. 27: Men are more adapted physically and emotionally to handle the
rigors of competition in the workplace
. The responses to Statement
No. 27 are illustrated in Table 24.
TABLE 24
RESPONSES TO STATEMENT MO. 27
Strongly
Disagree Disagree Neutral Agree
Strongly
Agree
Superintendents
(54)
35.2 33.3 13.0 14.8 3.7
All
Coordinators
(57)
50.9 22.8 17.5 7.0 1 .8
Men
Coordinators
(37)
38.8 27.8 22.2 8.3 2.8
Women
Coordinators
(20)
75.0 15.0 5.0 5.0 0.0
All
Respondents
(111)
43.2 27.9 15.3 10.8 2.7
The responses in Table 24 reveal that of those who responded
71.1% disagreed or strongly disagreed, while 13.5% agreed or strongly
agreed. Ninety percent of the women coordinators, 66.7% of the male
coordinators, and 68.5% of the superintendents disagreed or strongly
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disagreed, 8.8% of the coordinators and 18.5% of the superintendents
agreed or strongly agreed with the statement.
98
No. 28: Title IX is essential in order to provide equal opportunities
for all students . The responses to Statement 28 are illustrated in
Table 25.
TABLE 25
RESPONSES TO STATEMENT NO. 28
Strongly
Disagree Disagree Neutral Agree
Strongly
Agree
Superintendents
(54)
7.4 16.7 20.4 35.2 20.4
All
Coordinators
(57)
0.0 15.8 24.6 26.3 33.3
Men
Coordinators
(37)
0.0 22.2 33.3 19.4 25.0
Women
Coordinators
(20)
0.0 5.0 10.0 40.0 45.0
All
Respondents
(111)
3.6 16.2 22.5 30.6 27.0
Table 25 illustrates that 59.6% of the coordinators, 85% of
the women and 44% of the males agree or strongly agree with the state-
ment as do 55.6% of the superintendents. Thirty-three and three-tenths
percent of the male coordinators remained neutral, while 15.8%, 5%
of
the women and 22.2% of the men disagreed. Of all those who
responded.
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19.8% disagreed or strongly disagreed, 22.5% remained neutral, and
57.6% agreed or strongly agreed.
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No. 29: One of the greatest threats to a school system is the possi-
bility of becoming stagnant . The responses to Statement No. 29 are
illustrated in Table 26.
TABLE 26
RESPONSES TO STATEMENT NO. 29
strongly
Di sagree Disagree Neutral Agree
Strongly
Agree
Superintendents
(54)
1.9 1.9 5.6 37.0 53.7
All
Coordinators
(56)
1.8 12.5 14.3 28.6 42.9
Men
Coordinators
(36)
0.0 17.1 17.1 25.7 40.0
Women
Coordinators
(20)
5.0 5.0 5.0 35.0 50.0
All
Respondents
(110)
1.8 7.3 10.0 32.7 48.2
Eighty and nine-tenths percent of all those who responded
agreed or strongly agreed with this statement. Ninety and seven-tenths
percent of the superintendents and 71.5% of the coordinators agreed or
strongly agreed.
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No. 30: Men tend to handle discipline problems better than women do.
The responses to Statement No. 30 are illustrated in Table 27.
TABLE 27
RESPONSES TO STATEMENT NO. 30
strongly
Disagree Disagree Neutral Agree
Strongly
Agree
Superintendents
(54)
37.0 40.7 11 .1 11.1 0.0
All
Coordinators
(56)
46.6 23.2 14.3 14.3 1.8
Men
Coordinators
(37)
36.1 27.8 13.9 19.4 2.8
Women
Coordinators
(19)
63.2 15.8 15.8 5.3 0.0
All
Respondents
(110)
41 .8 31.8 12.7 12.7 0.9
As shown in Table 27, 73.6% of all who responded disagreed or
strongly disagreed, 12.7% remained neutral, and 13.6% agreed or
strongly agreed. Seventy-nine percent of the women coordinators, 63.9%
of the men coordinators, and 77.7% of the superintendents disagreed or
disagreed strongly.
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No. 11: Special education programs are necessary to meet the needs of
all students . The responses to Statement No. 11 are illustrated in
Table 12.
TABLE 12
RESPONSES TO STATEMENT NO. 11
Strongly
Disagree Disagree Neutral Agree
Strongly
Agree
Superintendents
(54)
5.6 11 .1 11 .1 31 .5 40.7
All
Coordinators
(57)
5.3 1 .8 19.3 40.4 33.3
Men
Coordinators
(37)
5.7 2.9 22.9 40.0 28.6
Women
Coordinators
(20)
5.0 0.0 15.0 45.0 35.0
All
Respondents
(111)
5.4 6.3 15.3 36.0 36.9
Seventy-two and nine-tenths percent of all who responded agreed
or strongly agreed with the necessity of special education; 72/4 of the
superintendents and 73.7% of the coordinators.
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No. 32: Women operate more from an emotional basis than men do because
of physiological differences
. The responses to Statement No. 32 are
illustrated in Table 28.
TABLE 28
RESPONSES TO STATEMENT NO. 32
strongly
Disagree Disagree Neutral Agree
Strongly
Agree
Superintendents
(54)
31.5 37.0 22.2 9.3 0.0
All
Coordinators
(56)
44.6 25.0 16.1 14.3 0.0
Men
Coordinators
(37)
33.3 25.0 22.2 19.4 0.0
Women
Coordinators
(19)
68.4 26.3 0.0 5.3 0.0
All
Respondents
(110)
38.2 30.9 19.1 11.8 0.0
As Table 28 illustrates, none of the respondents strongly agreed
with the statement. Sixty-eight and five-tenths percent of the superin-
tendents, 58.3% of the male coordinators, 94.7% of the female coordi-
nators, and 69.1% of all who responded disagreed or strongly disagreed.
Nine and three-tenths percent of the superintendents, 14.3% of
the
103
coordinators, and 11.8% of all who answered agreed that women operate
more from an emotional basis than men do because of physiological
differences.
No. 34: Education should reaffirm traditional roles . The responses
to Statement No. 34 are illustrated in Table 29.
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TABLE 29
RESPONSES TO STATEMENT NO. 34
Strongly
Disagree Disagree Neutral Agree
Strongly
Agree
Superintendents
(53)
22.6 39.6 22.6 13.2 1 .9
All
Coordinators
(56)
44.6 26.8 23.2 5.4 0.0
Men
Coordinators
(36)
31 .4. 25.7 37.1 5.7 0.0
Women
Coordinators
(20)
65.0 30.0 0.0 5.0 0.0
All
Respondents
(109)
33.9 33.0 22.9 9.2 0.9
In the responses to Statement No. 34, there was a significant
Chi Square of .0869 for superintendents and coordinators. Sixty-two
and two-tenths percent of the superintendents disagreed or strongly
disagreed, 22.6% remained neutral, and 15.1% agreed or strongly agreed.
Of the coordinators, 71.4% disagreed or strongly disagreed, 5.4%
agreed,
and 23.2% remained neutral. Of all v/ho responded, 66.9%
disagreed or
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strongly disagreed, 22.9% were neutral, and 10.1% agreed or strongly
agreed.
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No_^ 35: Tenure promotes mediocre teaching
. The responses to Statement
No. 35 are illustrated in Table 30.
TABLE 30
RESPONSES TO STATEMENT NO. 35
strongly
Disagree Disagree Neutral Agree
Strongly
Agree
Superintendents
(53)
7.5 18.9 26.4 24.5 22.6
All
Coordinators
(57)
19.3 21.1 29.8 19.3 10.5
Men
Coordinators
(37)
19.4 19.4 38,9 16.7 5.6
Women
Coordinators
(20)
All
20.0 20.0 15.0 25.0 20.0
Respondents
(110)
13.6 20.0 28.2 21 .8 16.4
The responses shown in Table 30 vyere nearly even at the
extremes of response. Thirty-three and six-tenths percent of all who
answered disagreed or strongly disagreed, while 38.2% agreed or stronaly
agreed. Twenty-eight and two-tenths percent remained neutral . Twenty-
six and four-tenths percent of the superintendents disagreed or strongly
disagreed, 26.4% remained neutral, and 47.1% agreed or strongly agreed.
Of the coordinators, 40.4% disagreed, 29.8% remained neutral, and
29.8% agreed or strongly agreed.
No. 36: The roles in the traditional family need to be maintained.
The responses to Statement No. 36 are illustrated in Table 31.
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TABLE 31
RESPONSES TO STATEMENT NO. 36
Strongly
Disagree Disagree Neutral Agree
Strongly
Agree
Superintendents
(54)
0.0 9.3 35.2 37.0 18.5
All
Coordinators
(57)
15.8 17.5 29.8 22.8 14.0
Men
Coordinators
(37)
2.8 13.9 33.3 27.8 22.2
Women
Coordinators
(20)
40.0 20.0 25.0 15.0 0.0
All
Respondents
(111)
8.1 13.5 32.4 29.7 16.2
As Table 31 illustrates, there was a significant Chi Square of
.0145. Zero percent of the superintendents and only 2.8% of the male
coordinators strongly disagreed, as opposed to 40% of the women coordi-
nators. Nine and three-tenths percent of the superintendents,
13.9% of
the male coordinators, and 20% of the women coordinators disagreed.
Of the superintendents, 55% agreed or strongly agreed,
while 35.2%
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remained neutral. Thirty-three and three-tenths percent of the male
coordinators were neutral and 50% agreed or strongly agreed. Twenty-
five percent of the women coordinators were neutral, while only 15%
agreed and 0% strongly agreed. The differences in the groups' responses
are striking.
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No. 37: Differences between men and women are brought about almost
totally by the way in which they have been raised
. The responses to
Statement No. 37 are illustrated in Table 32.
TABLE 32
RESPONSES TO STATEMENT NO. 37
Strongly
Disagree Disagree Neutral Agree
Strongly
Agree
Superintendents
(53)
7.5 15.1 18.9 47.2 11.3
All
Coordinators
(56)
5.4 14.3 17.9 42.9 19.6
Men
Coordinators
(37)
8.3 16.7 25.0 38.9 11 .1
Women
Coordinators
(19)
0.0 10.5 5.3 47.4 36.8
All
Respondents
(109)
6.4 14.7 18.3 45.0 15.6
As seen in Table 32, 60.6% of all who responded agreed or
strongly agreed , while 21 .1% disagreed or strongly di sagreed
.
Eighty-
four and two-tenths percent of the women coordinators, 50% of the male
coordinators, and 58.5% of the suoerintendents agreed or strongly
agreed. Eighteen and nine-tenths percent of the superintendents,
25%
of the male coordinators, and 18.3% of all who responded remained
neutral
.
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No. 39: Women are best suited to nurturing jobs, such as nurses and
elementary school teachers
. The responses to Statement Mo. 39 are
illustrated in Table 33.
TABLE 33
RESPONSES TO STATEMENT NO. 39
Strongly
Disagree Di sagree Neutral Agree
Strongly
Agree
Superintendents
(54)
37.0 44.4 11 .1 5.6 1.9
All
Coordinators
(57)
57.9 31.6 7.0 3.5 0.0
Men
Coordinators
(37)
50.0 33.3 11.1 5.6 0.0
Women
Coordinators
(20)
70.0 30.0 0.0 0.0 0.0
All
Respondents
(111)
47.7 37.8 9.0 4.5 0.9
As seen in Table 33, 100% of the vvomen coordinators strongly
disagreed or disagreed along with 81 .4% of the superintendents and
83.3% of the male coordinators. Of all who responded, 85.5% disagreed
cr strongly disagreed, 9.0% remained neutral, and 5.4% agreed or
strongly agreed.
No. 40; Mandatory practical arts programs in junior high schools are
necessary and important for all students
. The responses to Statement
113
No. 40 are illustrated in Table 34.
TABLE 34
RESPONSES TO STATEMENT NO. 40
Strongly
Disagree Disagree Neutral Agree
Strongly
Agree
Superintendents
(54)
3.7 11 .1 13.0 31 .5 40.7
All
Coordinators
(57)
Men
10.5 3.5 17.5 31 .6 36.8
Coordinators
(38)
13.9 2.8 16.7 36.1 30.6
Women
Coordinators
09 )
0.0 5.3 21.1 26.3 47.4
All
Respondents
(111)
7.2 7.2 15.3 31 .5 38.7
Seventy-two and two-tenths percent of the superintendents and
68.4% of the coordinators agreed or strongly agreed with Statement
No. 40. Of all who responded, 70.2% agreed or strongly agreed, 15.3%
were neutral, and 14.4% disagreed or strongly disagreed. None of
the
women coordinators strongly disagreed.
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No. 41: Girls mature faster than boys until adolescence at which time
their socialization retards achievement
.
The responses to Statement
No. 41 are illustrated in Table 35.
TABLE 35
RESPONSES TO STATEMENT NO. 41
Strongly
Disagree Disagree Neutral Agree
Strongly
Agree
Superintendents
(53)
35.8 35.8 17.0 7.5 3.8
All
Coordinators
(58)
39.7 29.3 17.2 6.9 6.9
Men
Coordinators
(38)
36.8 31.7 18.4 19.5 2.5
Women
Coordinators
(20)
45.0 25.0 15.0 5.0 10.0
All
Respondents
(111)
37.8 32.4
t
17.1 7.2 5.4
As seen in Table 35, 71.6% of the superintendents, 68.5% of the
male coordinators, and 70% of the female coordinators disagreed or
strongly disagreed. Of all who responded, 12.6% agreed or strongly
agreed, 17.1% were neutral, and 70.2% disagreed or strongly disagreed.
115
No. 42: If women had more assertiveness training, they could compete
more equally in the marketplace
.
The responses to Statement No. 42
are illustrated in Table 36.
TABLE 36
RESPONSES TO STATEMENT NO. 42
Strongly
Disagree Disagree Neutral Agree
Strongly
Agree
Superintendents
(54)
9.3 14.8 27.8 31 .5 16.7
All
Coordinators
(57)
8.8 21 .1 31 .6 28.1 10.5
Men
Coordinators
(37)
11.4 28.6 31 .4 25.7 2.9
Women
Coordinators
(20)
5.0 10.0 35.0 30.0 20.0
All
Respondents
(111)
9.0 18.0 29.7 29.7 13.5
Table 36 illustrates that of all who responded, 43.2% agreed or
strongly agreed, 29.7% were neutral, and 27% disagreed or strongly dis-
agreed. Thirty-five percent of the women coordinators were neutral,
while 50% agreed or strongly agreed and 15% disagreed or strongly dis-
agreed. Of the male coordinators, 28.6% strongly agreed, 31.4% were
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neutral, and 40% disagreed or strongly disagreed. Forty-eight and two-
tenths percent of the superintendents agreed or strongly agreed, 27.8%
remained neutral, and 24.1% disagreed or strongly disagreed.
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No. 44: Boys and girls should not compete against each other in
athletics
. The responses to Statement No. 44 are illustrated in
Table 37.
TABLE 37
RESPONSES TO STATEMENT NO. 44
Strongly
Di sagree Disagree Neutral Agree
Strongly
Agree
Superintendents
(54)
14.8 35.2 24.1 11.1 14.8
All
Coordinators
(57)
22.8 33.3 17.5 12.3 14.0
Men
Coordinators
(37)
13.9 33.3 19.4 13.9 19.4
Women
Coordinators
(20)
36.8 31 .6 15.8 19.5 5.3
All
Respondents
(111)
18.9 34.2 20.7 11.7 14.4
As seen in Table 37, 50% of the superintendents, 47.2% of the
male coordinators, and 68.4% of the women coordinators disagree or
strongly disagree. Conversely, 25.9% of the superintendents, 33.3% of
the male coordinators, and 15.8% of the female coordinators agreed or
strongly agreed. Of all who responded, 53.1% disagreed or strongly
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disagreed, 26.1% agreed or strongly agreed, and 20.7% remained
neutral
.
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No. 46: Schools socialize students to mindless obedience. The
responses to Statement No. 46 are illustrated in Table 38.
TABLE 38
RESPONSES TO STATEMENT NO. 46
Strongly
Disagree Disagree Neutral Agree
Strongly
Agree
Superintendents
(54)
51.9 25.9 11 .1 9.3 1 .9
All
Coordinators
(58)
48.3 24.1 12.1 12.1 3.4
Men
Coordinators
(38)
41.7 25.0 16.7 11.1 5.6
Women
Coordinators
(20)
60.0 20.0 5.0 15.0 0.0
All
Respondents
(112)
50.0 25.0 11 .6 10.7 2.7
Seventy-seven and eight-tenths percent of the superintendents
disagreed or strongly disagreed, while 11 .2% agreed or strongly agreed
Eleven and one-tenth percent of this group remained neutral. Fifteen
and five-tenths percent of the coordinators agreed or strongly agreed,
12.1% remained neutral, and 72.4% disagreed or strongly disagreed.
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Of all who responded, 75% disagreed or strongly disagreed, 11.6% were
neutral, and 13.4% agreed or strongly agreed.
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No. 47: Federal programs take so much time to administer that teachers
cannot fully attend to everyday teaching demands. The responses to
Statement No. 47 are illustrated in Table 39.
TABLE 39
RESPONSES TO STATEMENT NO. 47
Strongly
Disagree Disagree Neutral Agree
Strongly
Agree
Superintendents
(54)
24.1 25.9 24.1 16.7 9.3
All
Coordinators
(58)
15.5 27.6 25.9 20.7 10.3
Men
Coordinators
(38)
16.7 30.6 25.0 13.6 13.9
Women
Coordinators
(20)
15.0 20.0 30.0 30.0 5.0
All
Respondents
(112)
19.6 26.8 25.0 18.8 9.8
Table 39 illustrates that of all who responded, 46.4% disagreed
or strongly disagreed, while 28.6% agreed or strongly agreed. A large
percentage (25%) remained neutral. Fifty percent of the superin-
tendents and 43.1% of the coordinators disagreed or strongly disagreed,
while 26% of the superintendents and 31% of the coordinators agreed
or
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strongly agreed. Each group had a large neutral percentage: 24.1% for
superintendents and 25.9% for coordinators.
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No. 48: The effect of co-educational physical education takes away
the option of advanced skill training for boys
. The responses to
Statement No. 48 are illustrated in Table 40.
TABLE 40
RESPONSES TO STATEMENT NO. 48
Strongly
Disagree Disagree Neutral Agree
Strongly
Agree
Superintendents
(54)
35.2 38.9 11 .1 11 .1 3.7
All
Coordinators
(58)
55.2 25.9 8.6 8.6 1 .7
Men
Coordinators
(38)
44.4 33,3 11 .1 8.3 2.8
Women
Coordinators
(20)
70.0 15.0 5.0 10.0 0.0
All
Respondents
(112)
45.5 32.1 9.8 9.8 2.7
The responses indicated in Table 40 show that 75.6% of all who
answered disagreed or strongly disagreed, while 12.5% agreed or
strongly agreed and 9.8% remained neutral. Seventy-four and one-tenth
percent of the superintendents and 81.1% of the coordinators
disagreed
or strongly disagreed. Fourteen and eight-tenths percent of
the
superintendents and 10.3% of the coordinators agreed or strongly
agreed.
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In this section of Chepter IV, the reseercher hds presented
the date obtained from the mailed questionnaire, including percentages,
raw scores, figures, and brief explanation of the data. The following
section will discuss Levels and superintendents' responses to the
second part of the mailed questionnaire.
Levels, Compliance Indicators, Demographics
The second major research question focused on a possible cor-
relation between the feminist/political perspectives, indicating Levels
as assigned by the Quality of Education Index, and Title IX implementa-
tion.
Of the 56 superintendents who were coded, 0% measured
out on Level I, 7.2% on Level II, 90% on Level III, and 1.8% on Level
IV. This information is illustrated in Table 41 below.
TABLE 41
SUPERINTENDENTS' LEVELS ACCORDING TO
QUALITY OF EDUCATION INDEX
Level Percent of Superintendents Raw Scon
I 0.0% 0
II 7.2% 4
III 91 .0% 51
IV 1 .8% 1
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Each superintendent received a questionnaire and an additional
page which focused on compliance indicators, personal data, and
demographics (Appendix D)
. The questions, percentages of response, and
raw scores are listed below.
1. Title IX Coordinator
Yes : 95.7% (45) 4.3% (2)
2. School Policy of Non-Discrimination
Yes : 97.9% (46) 2.1% (1)
3. Grievance Procedure for Title IX
Yes : 91.3% (42) I^: 8.7% (4)
4. Title IX Institutional Self-Evaluation on File
Yes : 80.0% (36) 1^: 20.0% (9)
5. Student Interest Athletic Survey
Yes : 51.2% (22) 48.8% (21)
6. Discussion of Title IX in Student Handbook
Yes : 66.0% (31) Ho: 34.0% (16)
7. Discussion of Title IX in Teacher Handbook
Yes : 66.0% (31) |^: 34.0% (16)
8. Co-Educational Physical Education, Kindergarten - 8
Yes: 97.6% (40) No: 2.4% (1)
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9. Co-Educational Physical Education, Kindergarten - 12
Yes : 92.7% (38) l^; 7.3% (3)
10. Co-Educational Shop and Hom6 Economics Courses
Yes : 100% (44) o.O% (0)
Demographics and other information
.
No. 1 and 2: Percentage of athletic budget set aside for boys'
and girls' sports . Fifty-seven percent (32) of the superintendents
responded to this statement. Ninety-six percent (30) reported that
higher percentages of their athletic budget was allocated to boys. In
the two instances (4%) where the boys' budget was not higher, the
ratio of expense was 50-50. In the vast majority of cases, then, the
boys' athletic budget allocations exceeded the girls'.
Table 42, on the following pages, illustrates the ratio of
athletic expenditure.
No. 3: Number of boys in entry level Math and Science courses,
9-12; No. 4: Number of girls in entry level Math and Science courses,
9-12; No. 5: Number of boys in advanced level Math and Science courses,
9-12; No. 6: Number of girls in advanced level Math and Science
courses, 9-12 . Thirty-eight percent (21) of the superintendents
responded to these statements. The number of girls in entry level
Science and Math courses was equal to or greater than the number of
boys 57% of the time. In the advanced Science and Math courses, how-
ever, the number of girls exceeded or equalled the number of boys
only 8.4% of the time.
TABLE
42
RATIO
OF
ATHLETIC
BUDGET
EXPENDITURES
WITHIN
THIRTY-TWO
SYSTEMS
AS
ALLOCATED
TO
BOYS
AND
GIRLS
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No. 7: Approximate age of superintendent: 30-40. 40-50.
50-60, 60-70
. Seventy-nine percent (44) of the superintendents
responded to the question concerning age. Forty-six percent were
between the ages of 50-60, 11.4% from 30-40, 29.5% from 40-50, and
13.6% from 60-70. Table 43 illustrates this data and provides raw
scores.
TABLE 43
APPROXIMATE AGE OF PARTICIPATING
SUPERINTENDENTS
Age Percentage Raw Score
30-40 11.4 5
40-50 29.5 13
50-60 45.5 20
60-70 13.6 6
No. 8: Number of years in education . Seventy percent (39) of
the superintendents responded to this statement. The responses ranged
from 6 years to 50 years. Ninety-eight percent had been in that field
for 15 years or more, while 67% had been in education for 25 years or
more.
No. 9: Number of years as superintendent in present system.
Statement No. 9 was answered by 75% (42) of the superintendents. The
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answers ranged from 1 year to 21 years. Sixty-two percent (26) had
10 years or less experience in their systems, while 38% (16) had 11
years or more.
No. 10: Size of system. students
. Seventy-six and
seven-tenths percent (43) of the superintendents responded to the ques-
tion about system size. The numbers ranged from 550 to 7,530 with
50% below 2,000 students and 50% above.
No. 11: Size of town or city
.
The town and city sizes varied
from 3,100 to 170,000. Sixty-seven and eight-tenths percent (38) of
the superintendents responded. Fifty percent were below 20,000 and
50% were above.
No. 12: Percentage of boys in your system; No. 13: Percentage
of girls in your system . Fifty-three and five-tenths percent (30) of
the superintendents responded to these statements. In 53% (16) of the
systems, there were more boys than girls. The differences, however,
were insignificant.
Additional information .
Sex . Eighty-one percent of all the respondents were men.
Nineteen percent were women.
Superintendents who were also Title IX coordinators . Nine and
six-tenths percent (11) of the superintendents were also their system's
Title IX coordinator.
Discussion . The researcher found the questionnaire to be effective in
securing attitudes concerning problematic current issues and assisting
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in defining superintendents' Levels according to the Quality of
Education Index.
The Quality of Education Index proved to be less effective, in
this study, because of the large number of respondents who answered
according to the same level. The researcher feels, however, that with
modification, this instrument could be an extremely valuable tool upon
which to chart attitudes and beliefs. Its possible versatility was
only touched upon in the previous study.
The large number of returns indicate that the respondents were
willing to partake in the testing. The superintendents, however,
although willing to complete the questionnaire, were reticent to provide
compliance indicators and demographic data.
The questionnaire responses to statements concerning Title IX
and equity in general proved interesting because of their diversity and
large neutral numbers. The researcher feels that the questionnaire
produced significant results in the areas of identification and atti-
tudes and beliefs about equity and other current issues.
Chapter V will include detailed discussion of the findings and
recommendations for further study.
CHAPTER V
RESULTS, CONCLUSIONS, AND RECOMMENDATIONS
FOR FURTHER RESEARCH
The primary purpose of the present study was twofold: to
investigate and analyze superintendents' and Title IX Coordinators'
attitudes and beliefs regarding Title IX, problematic, and global
equity issues; and to measure the extent to which superintendents;
feminist/political perspectives influence the implementation of Title
IX in their systems.
In Chapter IV, the researcher presented data relative to these
foci by reporting the responses of superintendents and Title IX coordi-
nators to 48 current issue statements. Levels of beliefs as determined
by these answers according to the Quality of Education Index, and
superintendents' answers to compliance and demographic questions.
In Chapter V, the researcher will concentrate on two areas:
discussion of the results of the study, and recommendations for further
research.
Results of the Study
The results of the mailed questionnaire provided the candidate
with research supported data which were at different times, predictable,
interesting, and disturbing.
Many of the statements concerning education elicited agreement
of decisions from all groups of respondents. The educators fundamentally
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agreed with the purpose of education, the importance of student self-
concept, pupil cooperation, and stagnation of ideas as a threat to a
viable school system. An almost even split of opinion occurred over
discipline. Equal numbers of all who answered both agreed and disagreed
with the statement regarding children not knowing how to obey as a main
cause of discipline problems. Interestingly enough, 50% of the women
disagreed with this statement.
The statement that tenure promoted mediocre teaching elicited
similar results. Again, nearly equal amounts of participants both
agreed and disagreed. Almost one-half of the superintendents and women
coordinators agreed while nearly that same amount of male coordinators
disagreed.
Two questions which were similar in content produced diversi-
fied and interesting results. The statement which recommended that
education reaffirm traditional roles produced a significant Chi Square.
The majority (66%) of respondents disagreed, and much of the support
for that attitude came from 95% of the women coordinators. In the
statement that traditional male and female roles were equally important
and complementary, however, 41.7% of the respondents agreed and the
women coordinators, in this case, disagreed with the other participants.
Forty-five and three-tenths percent of the superintendents and over
one-half of the male coordinators agreed with the statement, while
60% of the women disagreed. The womens' responses to the two state-
ments were consistent, vjhile the mens' were not.
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In both of these statements, as with several others, there was
a substantial number of respondents who remained neutral. This practice
was particularly disturbing in statements which dealt directly with the
primary function of the participants. One statement, for example, which
proposed that Title IX was essential in order to provide equal oppor-
tunity for all students, elicited a substantial neutral attitude from
male coordinators (33.3%). Another statement which declared that manda-
tory practical arts programs in junior high schools were necessary and
important for all students evoked a large neutral percentage from the
women coordinators (21.1%). An item about federal programs taking too
much time from teachers showed a considerable neutral response per-
centage of 25% from all participants.
Although 68.5% of the superintendents agreed with the premise
that sex stereotypes hurt both boys and girls, 22.2% remained neutral.
Forty-one and five-tenths percent of this same group were neutral about
whether or not the children of working mothers suffer as were 38.9% of
the male coordinators and 25% of the women coordinators.
Another item which stated that most systems gave lip service to
Title IX, but were not committed to actually providing equal access drew
a neutral response from almost half of the women coordinators and 26.5%
of the male coordinators. Ironically, 38% of the women were neutral on
the issue of womens' restriction to non-combat roles if in the mili-
tary.
Male coordinators led by a ratio of nearly 3 to 1 over the
superintendents and women coordinators in the largest number of neutral
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responses. In 30 of the 48 items, the male coordinators had the
greatest number of neutral responses. The women coordinators held the
highest neutral percentage of 11 responses, the superintendents in 12.
O'Hara (1972) stated that by the time girls reach the upper
elementary grades, their visions of future occupations are limited to
nurse, secretary, teacher, or mother. One hundred percent of the women
coordinators responded negatively to the statement that women are best
suited to nurturing jobs, such as nurses and teachers. Although most
of the superintendents also disagreed, 18.6% agreed with the statement
or were neutral, as did 10.5% of the male coordinators.
In the working women category, there was general support for
womens' right to work regardless of motivation or need, equal access to
traditionally male jobs, and day care centers. On most of the state-
ments which directly related to women, the female coordinators tended
to be more extreme in their responses than the men. In the previously
mentioned questions about "mens jobs" and women working because of
economic necessity, the women responded completely in the "strongly
disagree" or "disagree" category. This is also true of the statements
concerning the sole suitability of women to nurturing jobs and stu-
dents' self concepts. An exception to this was the response to the
question of day care. Although 70% of the women agreed, 30% remained
neutral
.
Katz (1977), Weitzman (1975), and Kohlberg (1966) state that
myths concerning distinct expected sex roles which foster esteem for
strong, aggressive boys, and contempt for frail and inactive girls are
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widespread. These attitudes, they propose, are initiated during the
pre-school years at home and further fostered during school years by
teachers, parents, media, and society in general.
Several of the questionnaire statements spoke to these issues.
No. 27 stated that men were more adapted physically and emotionally to
handle the rigors of competition in the workplace. Thirty-one and
five-tenths percent of the superintendents and 26.3% of the male
coordinators either agreed, strongly agreed, or were neutral. Ninety
percent of the women coordinators strongly disagreed or disagreed.
Five percent were neutral and 5% agreed.
Another statement (No. 30) proposed that men handle discipline
problems better than women do. Thirty-six and one-tenth percent of the
male coordinators either agreed, strongly agreed, or were neutral.
Twenty-two and two-tenths percent of the superintendents and 21.1% of
the women agreed or were neutral
.
Still another statement spoke to the myth of women operating
from an emotional basis because of physiological differences. Although
none of the respondents strongly agreed, only 38.2% strongly disagreed.
Nineteen and four-tenths percent of the male coordinators agreed and
22.2% were neutral. The same amount of superintendents was also
neutral. In contrast, 94.7% of the women either disaoreed or strongly
disagreed.
The issue of women in the military produced less conflict than
the notion that boys were more of a discipline problem than girls.
Statement No. 24 recommended that women not be drafted because of lack
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of ability in combat due to physical inferiority. Eighty-six and five-
tenths percent of all the respondents either disagreed or strongly dis-
agreed, and only a small fraction agreed.
Although Statement No. 13, "Boys tend to be more of a disci-
pline problem because they are naturally more active," produced large
negative responses from all—68.8%, 25.0% of the male coordinators and
20.4% of the superintendents were neutral
.
One of the equity focused statements produced substantial num-
bers at either end of the spectrum. Statement No. 20, "ERA is unneces-
sary because laws to protect women are already on the books," rallied
84.3% of the women to the negative end. A large number (24.8%) of all
who responded remained neutral. Over one-half of the superintendents
and male coordinators agreed, strongly agreed, or were neutral.
The phrase which produced the most diversified results was
No. 36, "The roles in the traditional family need to be maintained."
None of the superintendents strongly disagreed and none of the women
strongly agreed. Fifty-five and five-tenths percent of the superin-
tendents agreed or strongly agreed and 35.2% were neutral. The womens'
scores were the opposite of the mens'. Sixty percent disagreed or
strongly disagreed and 25% were neutral.
The information derived from the superintendents and Title IX
coordinators compels the researcher to draw some conclusions.
The men and women in this study differed in perception of
womens' roles, physiological limitations, job suitability, and tradi-
tion. On questions concerning women taking traditionally male jobs,
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working solely because of economics, physical incapability in combat,
£motional makeup, and the reaffirmation of traditional roles, the
majority of women consistently were clear and definite in their
responses about their sex. Perhaps, after all, women are more adept
at defining their own roles, expectations, feelings, and goals than are
men.
Wirtenberg, Klein, Richardson, and Thomas (1981), in their
discussion of equity in education, state that
Many educational leaders are aware of how to avoid overt and
clearly illegal sex discrimination. However, the educa-
tional system still perpetuates subtle forms of bias which
often go unrecognized, yet may be equally harmful, (p. 316)
The researcher proposes that one reason the subtleties of dis-
crimination are neglected may be because many educational leaders are
not aware of how to avoid overt and clearly illegal sex discrimination
because they are not aware of discrimination in general. The responses
to many of the statements were neutral, clearly indicating a lack of
previous thought or an absence of interest on the part of the
respondents. Only when educational leaders seek and attain a clear
understanding of the sex discrimination issue will they be able to
truly foster sex equity in their systems. Pate (1981) states that,
"Facts or information about another gruop are not sufficient to change
attitudes." For the educational leaders armed with understanding and
information, it is still only a beginning.
At the inception of this study, the researcher reviewed litera-
ture regarding educational research and discussed methodology with
several research experts. The consensus about returns was unanimous.
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The prospects for a substantial return using the questionnaire process
were bleak. Because of this factor, the researcher took an initial
step prior to sending the questionnaire. Using blue paper as a dif-
ferential, the researcher sent a brief introductory letter asking the
participants for their cooperation. A week later, the questionnaire,
on the same paper, was also sent to these same participants. The
researcher can only assume that this introductory step is partially
responsible for the 71% return and recommends this process for other
studies.
The second focus of the study, that of finding possible cor-
relation between superintendents' feminist/political perspectives and
the extent to which Title IX was implemented in their systems, proved
to be difficult because of lack of diversified data.
Each of the superintendents' responses was coded according to
the process explained in Chapter II. As previously mentioned, 90% of
the superintendents were congruent with the beliefs of Level III,
8.4% with Level II, and 1.6% with Level IV.
There are two possible explanations for the high percentage of
respondents coded on Level II. First, assuming the validity of the
questionnaire, most of the superintendents indeed possess attitudes
and beliefs congruent with this level. Second, the content of the
questionnaire was too diversified in topic to accurately discern dif-
ferences in levels. That is, a specific topic may have skewed the
results due to its incendiary nature. In such a case, level would
have been identified by reaction to a single tcoic, rather than a
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cross-section of responses to all statements. Responses to the ques-
tionnaire, then, were not distinguishable by level.
As in the case of Level assignment, most of the responses to
the objective indicators were positive, and, therefore, too similar to
draw distinctions.
The demographic and personal data elicited from the superin-
tendents, although interesting, was only useful as it related to the
correlation between perspective and implementation. The researcher
will discuss methods to better facilitate this process in the next
section--Recommendations
.
Recommendations
The present study of examining attitudes and beliefs associated
with current problems and, more specifically, equity issues, prompts
the researcher to make the following recommendations about research as
it relates to the instruments used in this study and as it relates to
Title IX.
As stated earlier in the section "Limitations of the Study" of
Chapter I, the study was a pilot in the area of the relationship
between Title IX implementation and the feminist/political perspectives
of educational leaders. It was also the first time that the question-
naire was used, the Index applied, and, of course, the two used in
conjunction. The researcher feels that both instruments have merit and
are useful tools for educational research in their own right and
jointly.
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The following suggestions for changes and adaptations are
recommended, however, in order that both instruments may become better
suited to viable educational research. These recommendations would
vary with each study due to size, issues to be explored, and purpose.
Questionnaire
.
The researcher recommends the following adaptations
regarding the instrument:
1. Remove issues not pertinent to purpose of study.
2. Make questionnaire shorter by removing one or
two questions from each issue.
3. Administer instrument to participants of one
sex.
4. Administer to smaller group.
5. Administer to larger group.
6. Administer in interview form.
7. Administer to participants of one occupation.
Compliance Indicators . This area specifically could serve as a focus
of study. How can accurate indicators of compliance be collected
efficaciously from a system? Due to the complexity of the demographic
and personal data, this information should be collected personally to
insure a high percentage of response.
Quality of Education Index . The Index is a skeleton upon which to
build. Perhaps, for the purposes of a particular study, a
specific
issue could be applied to the Index and examined on each level of
thought. Questions which correlate with each level could then be
added to the questionnaire. In this way, there would be less chance
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of complete similarity of response among participants.
Title IX . Since there is such a dearth of research regarding all
aspects of Title IX, almost any information and analysis would be
enl ightening.
One study might focus on the procedure used in various states
or regions to choose Title IX coordinators. One quarter of the
superintendents contacted for the purposes of the present study were
also Title IX coordinators. According to the Office of Civil Rights,
a system's Title IX coordinator is responsible for seeing that Title IX
is implemented in that system. It would appear, then, that this impor-
tant and time-consuming job would best be fulfilled by someone other
than an administrator whose work load is enormous.
The following questions offer thought for research and would
provide valuable information to the staggering problem of national
effective Title IX implementation:
1. How are Title IX coordinators chosen?
2. Why are there many more men than women coordina-
tors?
3. What criteria should be followed in choosing
a coordinator?
4. How effective are current coordinators?
5. How effective is Title IX regionally, nationally,
etc.?
6. What direct relationship exists between coordina-
tors' concern for equity and system comoliance?
7. What effective method of data collection could
be developed to insure accuracy and honesty in
system reports of Title IX implementation?
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8. What role might parents play in effective
Title IX implementation?
9. What role might students play in effective
Title IX implementation?
10. What role might teachers play in effective
Title IX implementation?
11. What role might administrators play in effec-
tive Title IX implementation?
12. What role might government play in effective
Title IX implementation?
These are only a few of the questions which could serve as a
focus for further Title IX related research.
Other recommendations deal with the practical, rather than
theoretical, procedures to improve Title IX implementation. The
researcher was struck, time and again, with the number of people with
whom she came in contact, who had never heard of Title IX. The few
people who were familiar with the law thought it applied solely to
athletics. The researcher recommends information disseminating meet-
ings or literature for four groups: parents, students, teachers, and
administrators. If Title IX is to come out of the books and into the
schools, it must be a "living law." Ignorance about its intent,
effect, and necessity is the main roadblock to its fulfillment. For
this reason, systems must make a commitment to equity, not just in the
gym or on paper, but to every area of education in which children are
exposed to factors that could possibly encourage limits on potential
and an investment in a non-reality. At times, this commitment will
cost money, but, more often than not, the spirit of Title IX will be
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achieved through examination of accepted modes of thinking, and an end
to "comfortable confusion."
Groups dedicated to raising consciousness about equity issues
must also concern themselves with this law, for the far-reaching
effects of stereotypical expectations and behavior begin at birth and
even before.
Concluding Statement
The ultimate goal of attainment of knowledge is always less
important than the precepts learned in the actual pursuit of that
knowledge. For the researcher, the lessons learned, the people met,
and the information absorbed have been an end in themselves.
The actualization of the preceding study has provided the
researcher with many riches and an even greater certainty about the
importance of Title IX, the relationship between beliefs, attitudes,
and actions, and the need for information processing as a first
step to understanding and positive movement.
Above all, the researcher has tried to provide further insight
into the position of women in our society and to what extent the educa-
tional years might play into that position. She has also tried to
offer solutions, however small and insignificant, and recommend
research into the massive problem of discrimination in our society,
in our attitudes, and especially in our places of learning.
Unless we arrest the virus of growing and accepted sex dis-
crimination, we are doomed to remain a society which ignores the
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recognition and freedom of women as a solution to its ills and best
hope for the future.
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PLEASE CIRCLE THE NUMBER OF YOUR CHOICE IN THE FOLLOWING 48 STATEMENTS
THANK YOU FOR YOUR HELP.1.
The best way to get students to achieve is to help them develop a
good self concept.
Strongly Strongly
Disagree 12345 Agree
2.
The purpose of education is to teach youth how to decide between
right and wrong, not what is right and wrong.
Strongly Strongly
Disagree 12345 Agree
3. School prayer should be reinstated on a mandatory basis.
Strongly Strongly
Disagree 12345 Agree
4. Schools need to teach children how to cooperate as well as com-
pete.
Strongly
Di sagree 1 2 3 4 5
Strongly
Agree
Day care centers are essential for working mothers.
Strongly
Di sagree 1 2 3 4 5
Strongly
Agree
6. Education should teach students how to make, rather than accept,
decisions.
strongly Strongly
Disagree 12345 Agree
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7.
Sex stereotypes hurt both boys and girls.
Strongly Strongly
Disagree 12345 Agree8.
Prayer has no place in the schools.
Strongly
, Strongly
Disagree 12345 Agree
9.
Generally, the children of working mothers suffer.
Strongly Strongly
Disagree 12345 Agree
10.
Most school systems give lip service to Title IX but are not com-
mitted to actually providing equal access.
Strongly Strongly
Disagree 12345 Agree
11.
Special education programs are necessary to meet the needs of all
students.
Strongly Strongly
Disagree 12345 Agree
12.
Although women may need to work, they should not take a man's
job.
Strongly Strongly
Disagree 12345 Agree
13.
Boys seem to be more of a discipline problem than girls because
they are naturally more active.
Strongly Strongly
Disagree 1 2345 Agree
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14. Most sex education courses avoid the tough issues, such as
abortion, birth control, and rape.
Strongly
Disagree 1
Strongly
Agree
15. If in the military, women should be restricted to non -combat
roles.
Strongly
Disagree 1
Strongly
Agree
16. Women should work only out of economic necessity.
Strongly
Disagree 12345 StronglyAgree
17. Any censorship is alien to an open and free society.
Strongly Strongly
Disagree 12345 Agree
18. The only way to bring about fundamental social change is for the
oppressed groups to organize themselves and take on those with
power.
Strongly
Disagree 1
Strongly
Agree
19. Traditional male and female roles are equally important and
complementary.
Strongly
Disagree 1
Strongly
Agree
20. ERA is unnecessary because laws which protect women are already
on the books.
Strongly
Disagree
Strongly
Agree
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21.
Women are more inherently nurturant than men.
Strongly Strongly
Disagree 12345 Agree22.
Federally mandated programs, such as Title IX, reduce the
standards of excellence in education.
Strongly Strongly
Disagree 12345 Agree23.
One of the main causes of discipline problems in schools today
is that children do not know how to obey.
Strongly Strongly
Disagree 12345 Agree
24. Women should not be drafted because they are physically incapable
of handling combat roles.
Strongly Strongly
Disagree 12345 Agree
25. Compensatory programs are necessary to overcome the effects of
past discrimination.
Strongly Strongly
Disagree 12345 Agree
26.
Too much federal money is being spent on special education.
Strongly Strongly
Disagree 12345 Agree
27.
Men are more adapted physically and emotionally to handle the
rigors of competition in the workplace.
Strongly
Disagree
Strongly
2 3 4 5 Agree
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28.
Title IX is essential in order to provide equal opportunities for
all students.
Strongly Strongly
Disagree 12345 Agree29.
One of the greatest threats to a school system is the possibility
of becoming stagnant.
Strongly Strongly
Disagree 12345 Agree30.
Men tend to handle discipline problems better than women do.
Strongly Strongly
Disagree 12345 Agree
31.
Prayer in school has no place because it is a superficial way
to deal with serious religious issues.
Strongly Strongly
Disagree 12345 Agree
32.
Women operate more from an emotional basis than men do because
of physiological differences.
Strongly Strongly
Disagree 12345 Agree
33.
At its best, sex education in the schools should only provide
accurate technical information and leave the value questions
for home.
Strongly Strongly
Disagree 12345 Agree
34.
Education should reaffirm traditional roles.
Strongly
Disagree 1
Strongly
Agree2 3 4 5
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35. Tenure promotes mediocre teaching.
Strongly Strongly
Disagree 12345 Agree'
36. The roles in the traditional family need to be maintained.
Strongly Strongly
Disagree 12345 Agree37.
Differences between men and women are brought about almost
totally by the way in which they have been raised.
Strongly Strongly
Disagree 12345 Agree'
38.
People who are in charge of systems will only change under pres-
sure.
Strongly Strongly
Disagree 12345 Agree
39.
Women are best suited to nurturing jobs, such as nurses and ele-
mentary school teachers.
Strongly Strongly
Disagree 12345 Agree
40.
Mandatory oractical arts programs in junior high schools are
necessary and important for all students.
Strongly Strongly
Disagree 12345 Agree
41.
Girls mature faster than boys until adolescence at which time
their socialization retards achievement.
Strongly Strongly
Disagree 12345 Agree
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42. If women had more assertiveness training, they could compete
more equally in the marketplace.
Strongly
Disagree 1
Strongly
Agree
43. The present draft registration is a cover-up for a build-up to
war.
Strongly
Disagree 1
Strongly
Agree
44. Boys and girls should not compete against each other in athletics
1 2 3 4 5
Strongly
Disagree
Strongly
Agree
45. Generally, I am opposed to censorship, but at times it is essen-
tial to restrict books that undermine traditional American values
Strongly
Disagree 1
Strongly
Agree
46. Schools socialize students to mindless obedience.
Strongly
Disagree 12345 StronglyAgree
47. Federal programs take so much time to administer that teachers
cannot fully attend to everyday teaching demands.
Strongly
Disagree 1
Strongly
Agree
48. The effect of co-educational physical education takes away the
option of advanced skill training for boys.
Strongly
Disagree 1
Strongly
5 Agree
THANK YOU!
!
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University of Massachusetts
Amherst, Massachusetts 01003
September 17, 1980
Title IX Coordinator
Dear
I need your help. I am a doctoral student at the University of
Massachusetts and am conducting a survey of superintendents and
Title IX coordinators in the area. I realize that your schedules are
busy and that you are often asked to respond to written studies and
personal interviews. I also realize, however, as I'm sure you do, that
educational research is essential to the continued improvement of our
educational systems. For those of us studying education, our options
are limited. We must depend upon the cooperation and goodwill of edu-
cational leaders for our data.
In a few weeks, you will receive a short, but important, question-
naire. Please take a few minutes to circle the appropriate responses.
You will also receive a self-addressed stamped envelope in which to
return your survey.
Thanking you for your anticipated help and cooperation, I
am.
Sincerely,
Susan M. McCarthy-Mil 1 er
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PLEASE RESPOND TO THE FOLLOWING QUESTIONS. THANK YOU!
DOES YOUR SYSTEM HAVE THE FOLLOWING:
1. Title IX coordinator Yes No
2. School policy of non-discrimination Yes No
3. Grievance procedure for Title IX Yes No
4. Title IX institutional self evaluation
on file Yes No
5. Student interest athletic survey Yes No
6. Discussion of Title IX in student
handbook Yes No
7. Discussion of Title IX in teacher
handbook Yes No
8. Co-educational physical education, K-8 Yes No
9. Co-educational physical education, K-12 Yes No
10. Co-educational shop and home economics
courses Yes No
DEMOGRAPHICS AND OTHER INFORMATION:
1. Percentage of athletic budaet set aside for boys
'
sports
:
2. Percentage of athletic budget set aside for girls ' sports:
3. Number of boys in entry level Math and :
9-12:
Science courses.
4. Number of girls in entry level Math and
9-12:
Science courses.
5. Number of boys in advanced level Math and Science courses,
9-12: _
168
6. Number of girls in advanced level Math and Science courses,
9-12:
7. Approximate age of superintendent; 30-40
,
40-50
,
50-60
,
60-70
.
8. Number of years in education:
9. Number of years as superintendent in present system:
10. Size of system: students.
11. Size of town, city: population.
12. Percentage of boys in your system;
13. Percentage of girls in your system:
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No. 3: School prayer should be reinstated on a mandary basis. The
responses to Statement No. 3 are illustrated in Table 44.
TABLE 44
RESPONSES TO STATEMENT NO. 3
Strongly
Disagree Disagree Neutral Agree
Strongly
Agree
Superintendents
(54)
64.8 18.5 13.0 1 .9 1 .9
All
Coordinators
(57)
66.7 8.8 19.3 3.5 1 .8
Men
Coordinators
(37)
68.6 11.4 14.3 2.9 2.9
Women
Coordinators
(20)
65.0 5.0 25.0 5.0 0.0
All
Respondents
(111)
65.8 13.5 16.2 2.7 1 .8
The majority of the respondents (79.3%) disagreed with mandatory
prayer. Four and five-tenths percent agreed or strongly agreed.
Seventy-five and five-tenths percent of the coordinators and 83.3% of
the superintendents disagreed or strongly disagreed with the statement.
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No. 8: Prayer has no place in the schools
.
The responses to Statement
No. 8 are illustrated in Table 45.
TABLE 45
RESPONSES TO STATEMENT NO. 8
Strongly
Disagree Disagree Neutral Agree
Strongly
Agree
Superintendents
(54)
24.1 20.4 20.4 7.4 27.8
All
Coordinators
(57)
26.3 14.0 22.8 7.0 29.8
Men
Coordinators
(35)
31 .4 17.1 20.0 2.9 28.6
Women
Coordinators
(20)
20.0 10.0 25.0 15.0 30.0
All
Respondents
(111)
25.2 17.1 21 .6 7.2 28.8
The responses to this statement, as shown in Table 45, reveal
an almost even split at the extremes of all who answered. Twenty-five
and two-tenths percent strongly disagreed that prayer had no place in
the schools, while 28.8% strongly agreed. Twenty-one percent remained
neutral. In all categories of the respondents, a substantial number
remained neutral.
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No. 14: Most sex education courses avoid the tough issues, such as
abortion, birth control, and rape
. The responses to Statement No. 14
are illustrated in Table 46.
TABLE 46
RESPONSES TO STATEMENT NO. 14
Strongly
Disagree Disagree Neutral Agree
Strongly
Agree
Superintendents
(52)
7.7 7.7 19.2 44.2 21 .2
All
Coordinators
(51)
0.0 13.7 27.5 33.3 25.5
Men
Coordinators
(33)
0.0 12.1 30.3 36.4 21 .2
Women
Coordinators
(18)
0.0 17.6 17.6 29.4 35.3
All
Respondents
(103)
3.9 10.7 23.3 38.8 23.3
Table 46 reveals that 62.1% of all who responded agreed or
strongly agreed. Also responding in these two categories were 58.8%
of the coordinators, 57.6% of the men, and 64.7% of the women. Sixty-
five and four-tenths percent of the superintendents also agreed
or
strongly agreed. Among male coordinators, 30.3% remained
neutral.
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No. 15: If in the military, women should be restricted to non-combat
roles
.
The responses to Statement No. 15 are illustrated in Table 47.
TABLE 47
RESPONSES TO STATEMENT NO. 15
strongly
Disagree Disagree Neutral Agree
Strongly
Agree
Superintendents
(53)
26.4 24.5 20.8 13.2 15.1
All
Coordinators
(57)
26.3 15.8 21.1 22.8 14.0
Men
Coordinators
(37)
27.8 11.1 16.7 25.0 19.4
Women
Coordinators
(20)
25.0 20.0 30.0 20.0 5.0
All
Respondents
(110)
26.4 20.0 20.9 18.2 14.5
In this statement about the military, 46.4% of all who answered
disagreed or strongly disagreed, while 32.7% agreed or strongly agreed.
Forty-five percent of the women and 38.9% of the men coordinators dis-
agreed. Thirty percent of the women remained neutral, while 44.4% of
the male coordinators agreed or strongly agreed.
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No. 17: Any censorship is alien to an open and free society. The
responses to Statement No. 17 are illustrated in Table 48.
TABLE 48
RESPONSES TO STATEMENT NO. 17
Strongly
Disagree Disagree Neutral Agree
Strongly
Agree
Superintendents
(54)
7.4 33.3 16.7 20.4 22.2
All
Coordinators
(57)
8.8 28.1 19.3 29.8 14.0
Men
Coordinators
(37)
13.9 33.3 16.7 25.0 11 .1
Women
Coordinators
(20)
0.0 20.0 25.0 40.0 15.0
All
Respondents
(111)
8.1 30.6 18.0 25.2 18.0
Of all who responded, 38.7% disagreed or strongly disagreed,
while 43.2% agreed or strongly agreed. Thirty-six and nine-tenths
percent of the coordinators disagreed, while 43.8% agreed or strongly
agreed.
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No. 18: The only way to bring about fundamental social change is for
the oppressed groups to organize themselves and take on those in power.
The responses to Statement No. 18 are illustrated in Table 49.
TABLE 49
RESPONSES TO STATEMENT NO. 18
strongly
Disagree Di sagree Neutral Agree
Strongly
Agree
Superintendents
(54)
25.9 27.8 25.9 13.0 7.4
All
Coordinators
(56)
33.9 26.8 17.9 16.1 5.4
Men
Coordinators
(37)
30.6 30.6 16.7 16.7 5.6
Women
Coordinators
(19)
42.1 21 .1 21 .1 18.8 0.0
All
Respondents
(110)
30.0 27.3 21 .8 14.5 6.4
The responses, illustrated in Table 19, indicate that 57.3%
of all who responded disagree or strongly disagree, 21.8% are neutral,
and 20.9% either agree or strongly agree.
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No. 31: Prayer in school has no place because it is a superficial
way to deal with serious religious issues
. The responses to Statement
No. 31 are illustrated in Table 50.
TABLE 50
RESPONSES TO STATEMENT NO. 31
Strongly
Disagree Disagree Neutral Agree
Strongly
Agree
Superintendents
(51)
19.6 25.5 13.7 17.6 23.5
All
Coordinators
(56)
33.9 21.4 19.6 10.7 14.3
Men
Coordinators
(36)
28.6 22.9 20.0 17.1 11.4
Women
Coordinators
(20)
45.0 15.0 20.0 0.0 20.0
All
Respondents
(107)
27.1 23.4 16.8 14.0 18.7
Of all who responded to this issue, 50.5% disagreed or strongly
disagreed, while 32.7% agreed or strongly agreed. Sixteen and eight-
tenths percent remained neutral . Forty-five and one-tenth percent of
the superintendents and 55.3% of the coordinators disagreed, while
41.1%
and 25.0% of those groups, respectively, agreed or strongly
agreed.
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No. 33: At its best, sex education in the schools should only provide
accurate technical information and leave the value questions for home.
The responses to Statement No. 33 are illustrated in Table 51.
TABLE 51
RESPONSES TO STATEMENT NO. 33
Strongly
Disagree Disagree Neutral Agree
Strongly
Agree
Superintendents
(54)
18.5 20.4 14.8 25.9 20.4
All
Coordinators
(57)
24.6 26.3 19.3 19.3 10.5
Men
Coordinators
(37)
25.0 19.4 25.0 16.7 13.9
Women
Coordinators
(20)
25.0 35.0 10.0 25.0 5.0
All
Respondents
(111)
21 .6 23.4 17.1 22.5 15.3
Table 51 illustrates a relatively close split from all those who
responded. Forty-five percent disagreed or strongly disagreed, while
37.8% agreed or strongly agreed. Sixty percent of the women coordi-
nators, 44.4% of the men coordinators, and 38.9% of the superintendents
disagreed or strongly disagreed. Twenty-five percent of the male
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coordinators remained neutral. Forty-six and three-tenths percent of
the superintendents, 47.3% of the male coordinators, and 30% of the
women coordinators agreed or strongly agreed.
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No. 38: People who are in charge of systems will only change under pres-
sure. The responses to Statement No. 38 are illustrated in Table 52.
TABLE 52
RESPONSES TO STATEMENT NO. 38
strongly
Disagree Disagree Neutral Agree
Strongly
Agree
Superintendents
(54)
22.2 31.5 13.0 27.8 5.6
All
Coordinators
(56)
16.1 41.1 14.3 21 .4 7.1
Men
Coordinators
(36)
20.0 42.9 20.0 14.3 2.9
Women
Coordinators
(20)
10.0 35.0 5.0 35.0 15.0
All
Respondents
(110)
19.1 36.4 13.6 24.5 6.4
Of all who responded, 55.5% disagreed or strongly disagreed,
while 30.9% agreed or strongly agreed. Fifty-three and seven-tenths
percent of the superintendents and 57.2% of the coordinators disagreed
or strongly disagreed, while 33.4% and 28.5%, respectively,
agreed or
strongly agreed. Forty-five percent of the women coordinators
dis-
agreed or strongly disagreed and 50% agreed or strongly agreed.
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No. 43: The present draft registration is a cover-up for a build-up
to war. The responses to Statement No. 43 are illustrated in Table 53.
TABLE 53
RESPONSES TO STATEMENT NO. 43
Strongly
Disagree Disagree Neutral Agree
Strongly
Agree
Superintendents
(54)
50.0 33.3 13.0 3.7 0.0
All
Coordinators
(57)
43.9 24.6 22.8 5.3 3.5
Men
Coordinators
(37)
41.7 25.0 27.8 2.8 2.8
Women
Coordinators
(20)
52.6 15.8 15.8 10.5 5.3
All
Respondents
(111)
46.8 28.8 18.0 4.5 1.8
Table 53 illustrates that of all who responded, 75.6% strongly
disagreed or disagreed with the statement. Eighty-three and three-
tenths percent of the superintendents also disagreed or strongly dis-
agreed. The largest number of those who agreed or strongly agreed were
women--! 5.8%.
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No. 45: Generally, I am opposed to censorship, but at times it is
essential to restrict books that undermine traditional American values.
The responses to Statement No. 45 are illustrated in Table 54.
TABLE 54
RESPONSES TO STATEMENT NO. 45
Strongly
Disagree Disagree Neutral Agree
Strongly
Agree
Superintendents
(54)
37.0 20.4 11.1 22.2 9.3
All
Coordinators
(58)
29.3 24.1 19.0 19.0 8.6
Men
Coordinators
(38)
25.0 25.0 22.2 16.7 11 .1
Women
Coordinators
(20)
35.0 20.0 15.0 25.0 5.0
All
Respondents
(112)
33.0 22.3 15.2 20.5 8.9
Of all those who responded, 55.3% disagreed or strongly dis-
agreed, 29.4% agreed or strongly agreed, and 15.2% remained neutral.
Fifty-seven and four-tenths percent of the superintendents and 53.4%
of the coordinators disagreed or strongly disagreed, while 31.5% of the
superintendents and 27.6% of the coordinators agreed or strongly agreed.

